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I. Name of Program:  K-6 
 
II. Provide list of Reviewers:  

 Chair, Benita Bruster, Lauren Wells, Joe Jerles, and Bettie Barrett.  
 
III.  Program Description:  
 
The K-6 Integrative Studies Program at Austin Peay State, Kindergarten – Grade 6. The program consists 
of a general education core, a major in Interdisciplinary Studies and a minor in Professional Education. 
Student teaching is at the conclusion of the program. Programmatic changes for students in Block I 
(currently referred to as Pre-Residency) and Block II (Currently referred to as Residency I) is 
described in this program review. For this report the former names for the grouping of students 
will remain consistent. The K-6 Program Report in subsequent years will refer to the new 
language Pre-Residency and Residency 1 to describe the configuration of the program.  
 
IV. Changes in the K-6 Program:  
 
There were substantial changes in the K- 6 program in 2010-2011 year. Programmatic changes 
for students in Block I and Block II included increased time in the field with opportunities for 
additional teaching time. In fall 2011, Block I students increased the time in the field to two 
hours per week, working individually with students performing below level on Tennessee State 
TCAP and district benchmark assessments. Block I students conducted appropriate individual 
assessments, analyzed assessments, and wrote individual lesson plans based on the specific needs 
of struggling students. All Block I students increased their knowledge of literacy assessments 
and how instructional planning is data driven. According to past survey results, students 
indicated that additional work was needed in assessment. This redesign of Block 1 was in direct 
response to the needs and suggestions of our former students that additional time was needed in 
the field coupled with the need for increased assessment knowledge. 
 
Fall 2010 Block II (Residency 1):  Students began the transition into the “Transformational 
Model” by being introduced to video training as proposed by the Tennessee Board of Regents. 
This training prepared them for the video-taping requirement that will be required in their student 
teaching field experience. The teacher candidates spent 15 hours in Placement B and twelve days 
in Placement A.  The twelve days consisted of two separate observation days and two 
consecutive weeks of observations and teaching five days of lesson plans.  Students were 
required to produce a 15 minute video of their teaching.   

Spring 2011 Block II:  Students were again trained in videoing their teaching performance in 
their field experience classroom in order to prepare them for the "official" video required during 
their student teaching.  Again, the teacher candidates spent 15 hours in Placement B three weeks 
in Placement A. This placement consisted of minimal observation hours and majority of time 
teaching, planning, and preparing a 15 minute video of their teaching. Additionally, candidates 
spent time helping with administering the state standardized TCAP tests. 



 

V.   Program Strengths:  
 
The identified strengths for the K-6 Program are Candidates are required to pass all Praxis II licensure 
examinations prior to student teaching, resulting in all candidates having a 100% pass rate on this 
requirement. Candidates successfully completing the K-6 Program and required licensure examinations 
will be eligible to teach grades K-6 in Tennessee schools. In the academic year 2010-2011, a total of 61 
initial licenses were issued to K-6 teacher candidates, slightly less than last year’s 78 completers. 
Alternate licenses were issued to 4 candidates in 2009-2010, also slightly less than last year’s nine 
alternate licenses. 
 
 

K-6  Licenses Awarded Year Number of License 
K - 6 2010 - 2011 61 
K - 6 2009 - 2010 78 
K - 6 2008 - 2009 82 

 
 

Based on the data provided, there are issues that may account for the decline in the number of students in 
the K- 6 licensure program, those are: 

• Military deployments and active duty soldiers returning home.  
• Limited data to determine trends; however, a trend that denotes close inspection in the future. 

       

 Based on the information from the Exit Survey from Clinical Teaching with 27 questions, the K-
6 program disaggregated data for the fall, 2010 had a range score from 3.80 to 3.48 in the spring, 
2011 in the criteria of “uses technology to enhance learning.” One of the lower rated questions 
had a score of 3.42 in the fall, 2011, and 3.31 in the criteria of “plans for differentiated needs and 
diverse learners” in the spring, 2011, on a 4.0 scale. This survey information from the clinical 
teaching candidates indicated that our K-6 program prepares our students extremely well for 
teaching in their selected licensure area.  

 
 
 
 
 
 
 
 
 
 



VI. Program Weaknesses:  
 
Areas of weakness as indicated across three different surveys, the Exit Survey from Clinical 
Teaching in the fall, 2010 and in the spring, 2011, and the Five Year Follow-up Survey 
Instrument are as follows: 
 
Survey Instrument Time Frame Survey Question Survey Questions 

Average/Possible  
Exit Survey from 
Clinical Teaching 

Fall, 2010 Create lesson plans 
that address the needs 
of students with   
diverse cultural and 
language 
backgrounds and 
different learning 
needs. 

3.42/4.0 

Exit Survey from 
Clinical Teaching 

Spring, 2011 Link learning with 
students’ prior 
knowledge, 
experiences, and 
cultural 
backgrounds. 

3.28/4.0 

Five Year Follow-up 
Survey  Instruments 

Spring, 2011 Design instruction that 
addresses the 
individual needs of 
students with diverse 
cultural and language 
backgrounds. 

2.0/3.0 
 

 
 
VII.  What Data Drove the Decision to Change the Program?  
 
The survey questions with common areas of concern indicated that changes are needed in the 
area of addressing individual needs and diverse needs of students while planning. This area of 
weakness was indicated in both surveys for fall, 2010 and spring, 2011 as well as in the Follow-
up Survey for Graduates in the First Five-Years of Teaching.   
 
 

 

 

 

 



Summary of Proposed Changes: 

The following specific short-term actions will be taken during the 2011 – 2012 academic year in 
order to improve candidate performance. Based on the analysis of the data provided, the 
following changes are proposed in the K-6 program: 

• Increased use of the Contextual Frame instrument in the Pre-Residency area. Faculty in 
the Pre-Residency classes will teach the components of the contextual frame by parsing 
the information on the form into terms and information directly related to planning for the 
diverse needs of learners.  

• Broaden the concept of planning for diverse cultural and language backgrounds to 
include all aspects of diversity.   

• Create explicit links between the information from EDUC 4160, Teaching Diverse 
Students, a required course in the K-6 minor and actual lesson planning opportunities in 
the Residency, Teacher Performance Assessment model and the Pre-Residency semester 
by actively utilizing the information in to Contextual Frame as a tool to influence the 
planning process.  

• Redesign the Austin Peay Lesson Plan form to include the “Why” question. The “Why” 
will require students to reflect on diversity issues including the individual needs of 
students. 

VIII.   Assessment of Candidates: 
 
The Milestone II Gender and Ethnicity reports from fall, 2010, and spring, 2011, indicated that 
our K-6 Program is extremely limited in gender with males accounting for only 3 students and 35 
females who successfully completed the Milestone II Review process. An analysis of the 
percentage of males indicated that there were only 3 males in the K-6 Program at the Milestone 
II juncture with a passing rate of 50% as compared to 86 females with a passing rate of 57%. 
There were 78 Caucasians with a passing rate of 59% while the passing rate for African 
Americans was 50% with only 6 total African American’s in the Milestone II candidate pool. 
Additionally, there was only 1 Hispanic student with a 0% passing rate.  

 
 
 
 
 
 
 
 
 



Milestone II Gender/Ethnicity 
Review K-6 Program 

 
 
Program Name 

Pass 
Rate 

Pass Rate by Gender 
% Males      % Female 

Pass Rate by Ethnicity 
% White    % African     % Hispanic    % Other 
                    American    

Fall, 2010 
Elementary 
Educ. K-6 

52(34) 
65% 

1(0) 
0% 

51(34) 
   66% 

44(29) 
   65% 

6(4) 
66% 

1(0) 
0% 

1(1) 
100% 

Spring, 2011 
Elementary 
Educ. K-6 

38(19) 
50% 

3(2) 
66% 

35(17) 
48% 

34(18) 
53% 

2(0) 
0 

0 2(1) 
50% 

 
The limited number of males and students with diverse ethnic backgrounds has the potential to 
have significant long term adverse implications for our K-6 Program. The national accreditation 
guidelines, “NCATE” requirements include diverse student populations in the program, diverse 
field placements, as well as a diverse faculty that serves the students.  The area of increased 
student diversity in our K-6 Program is one that requires input from a variety of stakeholders. 
Long-term actions proposed to rectify this area of concern are as follows: 

• October, 2011- Faculty meeting topic on the agenda to include 1) an overview of the 
current “State of Affairs” to include information on current actions to this concern 
including grants and recruitment programs that are currently in place, 2) Brainstorming 
session of entire faculty and staff for recruitment and retention ideas.   

• November, 2011 – Form Task Force for Diverse Student recruitment and retention efforts 
to include faculty from the K-6 Faculty Unit, staff, and students currently in the program.  

• February, 2012 – Recruitment efforts in area high schools including the inner cities of 
Nashville and Memphis.  

• March, 2012 – “Grow Our Own Program” for diverse student recruitment in area middle 
schools, high schools, and paraprofessionals interested in licensure in our K-6 Program. 

 
IX. Assessment of Program Operations 
According to the enrollment date the numbers of licensures in K-6 is slowly declining. Even 
though the decline between 2009 and 2011 is 21 students, this is a 26% decline over the three-
year span. If this decline in licensure continues, there is tremendous need for concern. Possible 
reasons for this decline are listed above; however, the Unit must carefully watch this trend. The 
Student Teaching Exit Survey results were high with all scores ranging from 3.26 to 3.60 out of a 
4.0 scale. The K-6 students, as indicated by the survey data, believe that they are prepared and 
ready to teach. The Follow-up Survey of Graduates in First Five-Years of Teaching was high as 
well, with scores ranging from 2.00 to 2.57 on a 3.0 scale; however there were only 7 responses 
to this survey. This extremely low return rate and is an area of concern that we must address in 
order to adequately respond to the changing needs of our community and the students that we 
serve. The following are suggestions for addressing the low return of this survey: 



• Recruit faculty to assist with the survey. Faculty with relationships with former students 
may have an increased potential of a higher return rate.  

• Distribute the Five-Year Follow-up surveys to current graduate students that were former 
Austin Peay undergraduates. Use class time to distribute and collect surveys.  

• Use Graduate Assistants to make phone calls to follow-up on surveys.  
 
X. Assessment System:  
 
Additional assessment data that will add value to the K-6 Program is an annual follow-up survey 
instrument, similar to the Five-Year Survey but distributed annually. This annual survey can be 
completed electronically. With an annual follow-up survey, former students will become 
accustomed to this survey thereby possibly increasing the return rate. The Teacher Education 
Unit will be able to utilize the data from our graduates more frequently and will be able to 
provide a K-6 Program that more closely aligns with real-world expectations.   
	  
	  
	  


