
2008-2009 APSU Teacher Unit 

Annual Program Review (APR) Report 

 

Name of Program: English 7-12  

The English Teaching Major (7-12) currently includes 93 active advisees assigned to one 

English Education advisor in the Department of Languages and Literature at Austin Peay State 

University. 

List of Annual Program Reviewers:  

David Guest, Chair, Department of Languages and Literature 

Linda Kay Davis, Associate Professor, English Education 

Barbara Williams, Consulting Language Arts Teacher, Clarksville Montgomery County  

School System 

William Lockard, Richview Middle School, Clarksville Montgomery County  

School System 

Karen Mondary, Teacher, Rossview Middle School, Clarksville Montgomery County  

School System 

I. Assessment of Candidate  

What do the summarized reports (portfolio review, milestone review, student teacher 

information, PRAXIS scores, program completion rates, exit surveys, employer survey, 

and graduate follow-up survey) and data sets show about the performance of your 

candidates? 

Portfolio Review 

In spring 2009, all English Teaching Majors (7-12) passed the Milestone IV Portfolio 

Review on the first evaluation. All English Teaching Majors either met or exceeded expectations 

in all areas. Strengths in knowledge of content, knowledge of classroom management, 

knowledge of assessment and evaluation, and knowledge of students, and discipline taught are 

evidenced by the 71 percent who exceeded expectations in these areas. Only one other secondary 

major area exceeded scores English Teaching Majors earned, and that was only by 9 percentage 

points in only one area. 

Such excellence indicates effective preparation for student teaching and appropriate 

mentoring during student teaching.  



Milestone Review 

In the fall of 2008, 60 percent (6/10) of English Teaching Majors, 7-12, passed the 

Milestone II Review. Of these students, two were males and eight were females. Two males and 

two females did not pass Milestone II Review. Pass rate by ethnicity includes 57 percent White 

and 66 percent Other. Rates of English Teaching Majors passing Milestone II in spring of 2009 

increased to 81 percent with nine of eleven females passing. By ethnicity, 100 (9/9) percent of 

Whites and Others (1/1) passed whereas 0 percent (0/1) of African Americans passed. Some of 

these students may have failed to pass the Milestone review because they either did not have the 

required 2.75 GPA or had not passed Praxis I (PPST) exam in lieu of required scores on ACT or 

SAT exams.  

In the spring of 2009, 81 percent (9/11) of English Teaching Majors, 7-12, passed the 

Milestone II Review. All these students evaluated were females. Of these females, 100 percent 

(9/9) of whites and 100 percent (1/1) of students reporting Other as ethnicity earned passing 

scores whereas 0 (0/1) percent of African Americans passed. Of the two students not earning 

passing scores, one has since changed her major, and the other student has yet to pass the 

interview portion of the review and must raise her GPA from a 2.5 to a 2.75, as required for 

passing Milestone II.  

Clinical Teaching Evaluation Summary 

Students completing clinical teaching placements were evaluated by their mentoring 

teachers and university supervisors using a scale of 0-3 with 0 = Not observed, 1 = 

Unacceptable, 2 = Satisfactory, 3 = Outstanding.  In 2008-2009, APSU student teachers in 

English, who completed their clinical teaching experiences displayed high satisfactory levels in 

the following areas: creating interdisciplinary learning experiences, managing classroom 

resources, providing examples and explanations, creating an atmosphere of mutual respect, being 

punctual, and demonstrating professional behavior. However, an analysis of this same summary 

reveals some low average scores of 2.31 on a scale of 0-3, for student teachers in English in the 

following areas: “adapts the lesson for diverse learners,” “achieves optimal use of allocated 

time,” “provides for student practice,” and “encourages higher order thinking skills.” The overall 

average score for adapting “or diverse learners” and encouraging “higher order thinking skills” 

are similar to the scores for student teachers in English. However, the other scores of 2.31 seem 

to be unique to student teachers in English.  



Evaluations of APSU Teachers by Area Middle School Principals Spring 2009 

Eleven area middle school principals surveyed in spring 2009 responded to 24 questions 

about APSU teacher education graduates from the last five years. Principals’ responses to one 

Likert item (4 = Strongly Agree, 3= Agree, 2 = Disagree, 1= Strongly Disagree) indicated 

concern that APSU teacher education graduates from the last five years were not strong in their 

ability to address “the needs of students with diverse cultural and language backgrounds and 

different learning styles” (average score of 3.18). Another concern relates to using “classroom 

management techniques that foster self-control and self-discipline” (average score of 3.18)     

However, average scores obtained from three items indicated middle school principals’ 

positive responses to the following statements: 

Teachers who completed their education program from APSU within the last five years 

have in-depth knowledge of the subject matter (average score of 3.46 up from 3.3 last 

year). have a broad knowledge of instructional strategies (average score of 3.46). 

Teachers who completed their education program from APSU within the last five years 

Communicate student progress knowledgeably and responsibly to students, parents, and 

appropriate others (average score of 3.46).  

On a positive note, middle school administrators recognized that APSU students 

“integrate technology into their teaching” (average score of 3.55). 

Follow-up Surveys of Graduates in First Five Years of Teaching 

 For the first time since 2005-2006, English Teaching Major (7-12) graduates in the first 

five years of teaching English/language Arts reported being very satisfied in all 17 areas 

surveyed. In contrast, in the 2007-2008 survey they reported being very satisfied in ten areas.  

These perceived strengths reflect positively on the program that includes strong content, a course 

in technical writing, opportunities to enroll in courses that cover diverse literature, composition 

and linguistics courses that foster effective communication. An essential element of this program 

is a well-defined methods course that includes instruction in areas of strength and remains 

flexible to address areas that need to be strengthened. Of course, the English Teaching Program 

is closely aligned with APSU standards for teacher education and is complementary to courses 

students take in the School of Education. For example, students in ENGL 4400 use the same 

template to design lesson and unit plans as they use in their education courses. 



Survey results indicate that all APSU graduates of all licensure programs, who are in 

their first five years of teaching, have increased satisfaction in abilities to “use assessment 

strategies, instruments, and information appropriate to the learning expectations being 

evaluated.” From 2003-2004 to 2008-2009, scores in this area have risen from 2 to 2.53 on a 

scale of 1-3 with 3 indicating highest satisfaction. Similarly, graduates seem more satisfied in 

their abilities to use assessment data “for making data driven instructional decisions” as shown 

by scores that have risen from 1.0 to 2.40 over the last six years.  

Praxis Scores 

ETS Praxis scores from fall 2008 and spring 2009 show that 23 examinees took the 

Praxis II English Content Knowledge subtest.  The required passing score for licensure to teach 

English/Language Arts in Tennessee is 157. Nineteen of these students earned passing scores the 

first time they took the exam. One student took the test two times before passing it.  Three others 

have yet to pass the Content exam. The goal is have 89 percent of students pass the Praxis tests; 

students passed the Content exam at the rate of 86.9 percent. Three of the four students who 

failed to pass the Praxis II English Content Knowledge Content exam were enrolled in the MAT 

program in the APSU College of Education. One MAT student’s major concentration was 

Instructional Technology. Thus, all undergraduates who took the Praxis II exam during the fall of 

2008 and spring of 2009 passed the Praxis II English Content Knowledge. 

A total of 20 examinees took the Praxis II English Pedagogy test from fall 2008 through 

spring 2009. Although Tennessee requires a score on 145 on the English Pedagogy test, APSU 

students passing this test earned an average score of 157.9. Six students failed the Pedagogy test 

the first time they attempted to pass the test. Two of the twenty students—one an undergraduate 

English major and one a MAT student with an undergraduate degree in French—passed the 

Pedagogy test on their second attempts. The four students who did not pass the English 

Pedagogy exam are MAT students in the College of Education. Of these four, one has an 

undergraduate B.S. degree in English with a minor in Women’s Studies, and one has taken 27 

hours of upper division undergraduate English courses.   

On a positive note, the average scores of all those earning initial licensure to teach 

English/Language Arts, Grades 7-12 far exceeded minimum scores for licensure in Tennessee. In 

English Content Knowledge, the average score was 178, 31 points above the required score of 

147. In English Pedagogy, the average score was 156.67, 11.67 points above the required score 



of 154. Pedagogy scores may reflect the tendency for students to take this exam before they have 

completed the entire ENGL 4400 courses.   

 Completers 

 Although the number of English Teaching Majors has increased steadily, only four 

students completed student teaching and were awarded initial licenses in spring of 2009. One 

initial license was awarded to a graduate of the MAT program.  Nine others did not complete 

student teaching but were awarded alternate licenses to teach English in grades 7-12. Two people 

who were awarded alternate licenses already had earned English degrees with concentration in 

distributive teaching. The other seven alternate licenses were awarded to students who are in 

APSU’s MAT program in the College of Education.   

What do the summarized reports (PRAXIS results, exit surveys, employer surveys, and 

graduate follow-up surveys) show about changes that may need to be made to your 

program or to specific courses? 

Although the English Teaching Major program is successful, the data sets, anecdotal 

remarks, and comments on surveys do indicate need for some minor adjustments to the program. 

The concerns about using data to make curricular decisions are now being addressed in EDUC 

4270 as the professor works with the local school system to provide examples of actual data to 

show licensure students how teachers and school systems use this data to make curricular 

decisions. This area will be addressed in the English methods course with a PowerPoint 

presentation about assessment data and classroom discussion about how to use assessment to 

make instructional decisions.  Additionally, students enrolled in ENGL 4400, Teaching English 

in the Secondary School, Grades 7-12, are now required to attend data chats in schools where 

they are placed for field experiences.  

The Clinical Teaching Evaluation Summary Disaggregated by Program 2008-2009 

yielded low average scores of 2.31 on a scale of 0-3, for student teachers in English in the 

following areas: “adapts the lesson for diverse learners,” “achieves optimal use of allocated 

time,” “provides for student practice,” and ‘encourages higher order thinking skills.” Results 

reflect a need to involve students in strategies designed to build skills in these areas. 

Assessment of Program Operations  

What do enrollment, exit survey, and graduate follow-up survey data sets show about the 

operations and quality of your program?  



 The English Teaching Major program has grown over the past three years from about 28-

30 majors to 93 majors in fall of 2009. Concerns regarding graduates’ abilities to “adapt lessons 

for diverse learners” appear across majors, including English, and in responses that groups 

provided in comments and on Likert scale items. Although formative and summative 

assessments and other types of assessments are addressed in ENGL 4400, both student teachers 

and administrators expressed some concerns about candidates’ abilities to interpret assessment 

data and to use that data to make instructional decisions. When responding to survey items 

relating to these two aspects of assessment, English Teaching Majors responded with a low 3.0 

average of “Adequately Prepared.” Thus, students are now required to attend data chats in 

schools where they complete field experiences. During these chats, mentor teachers explain 

results of Benchmark tests and show how they use scores on these tests to make instructional 

decisions.  

Somewhat surprising was the English majors’ low average score of 3.0 “Adequately 

Prepared” in response to how well their course work and clinical experiences had prepared them 

to “demonstrate a thorough understanding content.”  

In written comments on the fall 2008 and spring 2009 Exit Surveys from Clinical 

Teaching, student teachers in the area of English asked for a Praxis II review and that advisors 

keep up with their advisees’ progress and advise them effectively. These same students 

commended their English courses, their preparation in assessment, classroom management, and 

knowledge of diverse learners. Thus, some discrepancy exists among responses from 

administrators, mentors, and student teachers in their perceptions of student teachers’ knowledge 

of diverse learners.  

What specific short-term actions will be taken during the 2009-10 academic year to 

improve program operations and quality? What are the long-term action implications? 

Please specify tasks and timelines for planned actions.  

 Examining data sets from the various sources the School of Education provided at the 

Data Retreat before the beginning of fall semester of 2009 reinforced a need to continue changes 

made in the fall 2008 syllabus for ENGL 4400, Teaching English in the Secondary School. 

Requirements for activities to be completed during field experiences. For example, during the 

fall semester of 2009, students in ENGL 4400, Teaching English in the Secondary Schools, will 

again participate in 30 hours of field experience in area classrooms. As part of their field 



experiences, the students will assist the mentoring teacher in planning for one week of 

instruction, will teach at least one lesson to the mentor’s students, will spend at least 5 of the 30 

hours in a tutoring setting, and will participate in a data chat in which teachers talk about results 

of a Benchmark test and decide how to address deficiencies. Student will also teach mini lessons 

on grammar, usage, or mechanics in the CMCSS Middle College located on the APSU campus. 

Teaching this lesson will give students in ENGL 4400 experience in teaching and managing a 

classroom before teaching a lesson in their mentors’ classes and help students gain confidence in 

their content knowledge. 

Participating in data chats provides opportunities for pre-service teachers to learn how to 

use assessment and resulting data to inform instruction. If for some reason, a student is not able 

participate in a data chat, this student is to discuss with the mentoring teacher how that teacher 

uses Benchmark data to make instructional decisions.  

To address the issue of knowing how to provide accommodation for students with diverse 

cultural backgrounds and learning styles, during the fall semester of 2008, students in ENGL 

4400 will be required to provide accommodations for at least one different type of diverse 

learner in each of the 6-8 lesson plans included in the unit plan. One class period will be devoted 

to ENGL 4400 students working in small groups to plan for various aspects of teaching a lesson 

on a short story.  As part of this activity, students will be provided with a list of specific “diverse 

learners” to accommodate in the specified lesson. To create a greater awareness of time 

constraints in teaching, students will script a lesson around a short story and will indicate the 

number of minutes to be devoted to each activity. Lessons in the unit plan will include activities 

labeled with the accompanying level of Bloom’s hierarchy of learning in at least the cognitive 

domain. 

The issue of numerous English faculty advising English majors seeking licensure to teach 

has been solved. Dr. Davis now advises all English students seeking licensure. She analyzed 

records of her advisees to determine who needs to take Praxis I tests and notified all students 

who need to take and pass this test. She also sent all seniors reminders about signing up for and 

taking Praxis II exams in a timely fashion. Additionally, she worked with transfer students to ask 

for substitutions for courses transferred from other universities.  

Student teachers in English expressed a need for Praxis II study sessions. Dr. Linda Davis 

has received a small SASI grant to purchase review materials and refreshments for review 



sessions. MAT students seeking licensure to teach English will be invited to attend these 

sessions. One objective for these review sessions may is to increase the number of students who 

pass Praxis II exams on the first attempt. Sharing links to state curriculum standards with APSU 

English faculty may facilitate including some additional content into required English courses. 

In response to the number of MAT students who are taking and failing the Praxis English 

Pedagogy and English Knowledge Content, the Department of Languages and Literature is 

offering ENGL 5400, Teaching English in the Secondary School. This course has been approved 

as a substitute for a required graduate course in teaching reading. Additionally, if a student who 

does not have an undergraduate degree in English desires to enroll in the MAT program to seek 

licensure to teach English/Language Arts, Grades 7-12, that student must schedule a conference 

with Dr. Linda Kay Davis, who advises all English majors seeking licensure to teach. The 

purpose of this conference is to determine the undergraduate courses the student must take before 

entering the MAT program at APSU.   

Assessment System: What data do you need to better evaluate your candidates 

and/or program?  Based on the data provided, how can the Teacher Education Unit 

Assessment System be changed to provide more meaningful and useful evidence regarding 

candidate performance and program operations?  

Having student teachers, graduates in their first five years, and area principals respond to 

discipline-specific statements would provide feedback concerning specific majors in addition to 

feedback about the unit in general. Such data could be helpful in evaluating the effectiveness of 

secondary programs. 
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