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IEA supports excellence in the APSU student learning experience through:
Ø outcomes assessment
Ø faculty and staff engagement
Ø meaningful use of data to improve 

teaching, learning, and institutional practice
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IEA:
What we do

• Assessment of student learning and 
administrative outcomes

• Course evaluations

• Institutional surveys of student 
experience
(NSSE, Alumni)

• Senior Exit Exam
Critical thinking test related to general education

•Major Field Tests
Proficiency in a program of study

• Program review

IEA supports several 
processes related to 
assessment, 
accreditation, and 
state reporting.



IEA:
What we do

•Advise faculty committees

• Institutional Effectiveness 
Committee

• General Education Committee

• Facilitate faculty and staff 
engagement 

•Analyze and present institutional 
data

IEA works closely with 
faculty, staff and 
leadership across the 
institution to manage 
these processes.

IEA collaborates with 
other academic affairs 
units such as Student 
Achievement, Decision 
Support and 
Institutional Research 
(DSIR), and Academic 
Support and 
Engagement (ASE).



OUTCOMES ASSESSMENT 
@ APSU
• Understand your role in outcomes assessment at APSU

• Know the outcomes assessment expectations for your course(s) and/or know 
whom to contact for more information

• Reflect on your course learning outcomes and your plans for assessing student 
learning



Big Picture: University Accreditation

The SACSCOC Principles of Accreditation: 
Foundations for Quality Enhancement, 2018 Edition

Student learning and student success are at the core of the mission of all 
institutions of higher learning. Effective institutions focus on the design and 
improvement of educational experiences to enhance student learning and 
support student learning outcomes for its educational programs …

The institution identifies expected outcomes, assesses the extent to which it 
achieves these outcomes, and provides evidence of seeking improvement 
based on analysis of the results in the areas below:

• student learning outcomes for each of its educational programs,
• student learning outcomes for collegiate-level general education competencies 

of its undergraduate degree programs, and
• academic and student services that support student success
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Assessing and Improving Student Learning: 
An Ongoing Process

Articulate 
Outcomes

Plan 
Assessments

Perform 
Assessments/
Collect Data

Analyze Results 
and 

Identify 
Improvements

Implement 
Improvements
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Big Picture: 
Aligning  Student Learning Across the Curriculum

Course Outcomes
Key learning outcomes and teaching objectives in courses, aligned with 

intended results at university and program levels

Program Outcomes
What will students completing a particular program of study

be able to know or do? 

College Mission/Goals

University Mission/Strategic Goals
Competencies of our graduates vis-à-vis our mission

For undergraduates, general education also 
has its own student learning outcomes. 
Courses meeting general education 
requirements must align with general 
education outcomes, as well.

Both graduate and undergraduate programs 
have program outcomes. Some programs’ 
student learning outcomes may be 
determined by program accreditors or other 
professional standards.



In your courses
1. Identify student learning outcomes for your 

course(s)
• Write course-level outcomes, if not provided.

2. Include learning outcomes on your syllabus and 
discuss/revisit in class

3. Align course assignments and activities with 
student learning outcomes (diversify!)

4. Assess student learning and make improvements in 
consultation with chair/colleagues



1. Identify student learning outcomes
• What are the student learning outcomes for your program?

• Ask your chair or program director
• If teaching in general education, you may also align with one of our 

“pillars” of gen ed. Check with your chair.

• Does the program also provide course-level outcomes?
• Ask your chair or program director
• If not, write your own course-level learning outcomes

• Consider asking students to write one or more of their own SLOs! Share, 
reflect, discuss.



Articulating 
Student Learning Outcomes

Subject=Students
Verb=Nature and 
level of learning 

(Bloom’s 
Taxonomy*)

Predicate=Specific 
parameters of 

learning 

• Write statements representing the knowledge, skills, 
behaviors and attitudes/values students should be able to 
demonstrate at the end of this course.

• In general, one three-credit course typically has about 
3-5 learning outcomes

Learn more about Bloom’s Taxonomy at this link: 
Bloom's Taxonomy - Vanderbilt Center for Teaching

https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/


Example: Leadership

Program 
Outcome

• Students will evaluate 
the ethical 
implications of 
business leadership 
decision-making in a 
variety of situations

Course 
Outcome

• Students will 
analyze 
relationships 
within a business 
organization using 
foundational 
concepts of 
leadership.



Example: Medical Laboratory Science

Program 
Outcome

• Students will 
accurately 
interpret 
patient results

Course 
Outcome

• Students will 
correctly 
correlate 
clinically 
significant 
analyses to 
disease states.



Example: Writing

Program 
Outcome

• Students will effectively 
synthesize and present 
evidence from a variety 
of sources.

Course 
Outcome

• Students will 
properly integrate 
secondary source 
material into a 
research 
presentation.



Student Learning Outcomes (SLOs) 
should be:

Reasonable Specific

Measurable Aligned



2. Include student learning outcomes in 
your syllabus 

• These may be determined/directed by your program – check with 
your chair.

• If course-level outcomes aren’t pre-determined by your program, 
write your own course-level outcomes and communicate them to 
students.



3. Align course activities and assignments with 
student learning outcomes
• Structure your course to build toward the intended outcomes

• Carefully select and plan activities and assignments to help students achieve the 
outcomes

• Consider accessibility for diverse learners
• Multiple modes of assessments (papers, tests, presentations, reflections, etc.)
• Low-stakes assessments that check for learning and allow for informal feedback
• Scaffolded assignments (that build on one another)

• Learn more about inclusive course design: 
Inclusive Teaching Strategies - University of Washington CTL

• Communicate to students which activities and assignments are meant to serve 
particular outcomes

• Periodically check in with students about their progress toward the learning 
outcomes

https://www.washington.edu/teaching/topics/inclusive-teaching/inclusive-teaching-strategies/


3. Align course activities and assignments with 
student learning outcomes
• Consider accessibility for diverse learners

• Multiple modes of assessments (papers, tests, presentations, reflections, etc.)
• Low-stakes assessments that check for learning and allow for informal feedback
• Scaffolded assignments (that build on one another)

• Learn more about inclusive course design: 
Inclusive Teaching Strategies - University of Washington CTL

• Consider including a few low-stakes, metacognitive assessments
• These help you quickly understand how students are engaging with the material and progressing toward the 

outcomes.
• Minute papers
• Muddiest point
• Study skills reflection / exam wrappers
• Student-led discussion / submitted questions for discussion
• Quick polls

• Some of these are called formative assessments or classroom assessment techniques (CATs).
• Learn more about CATs and formative assessments:
• CATs - Vanderbilt Center for Teaching
• Formative & Summative Assessments - Yale Poorvu CTL

https://www.washington.edu/teaching/topics/inclusive-teaching/inclusive-teaching-strategies/
https://cft.vanderbilt.edu/guides-sub-pages/cats/
https://poorvucenter.yale.edu/Formative-Summative-Assessments


4. Assess student learning in your course—
and make improvements

• Analyze aggregate student performance on key course assessments, in 
terms of the outcomes
• Rubric analysis – How are all students performing on specific criteria?
• Item analysis on quizzes or exams – How are all students performing on 

specific quiz/exam questions?
• Metacognitive activities – What are students saying about their own 

learning?

• Make improvements in consultation with colleagues/chair

• Participate in programmatic assessments as directed by your chair or 
assessment coordinator



Outcomes Assessment Support 
@ APSU

Institutional Effectiveness 
& Assessment

Chairs & Assessment 
Coordinators

Distance Education (D2L, 
etc.)

Center for Advancement of 
Faculty Excellence (CAFÉ) 

You



Thank you!

Amanda Wornhoff, Ed.D.
Director, Institutional Effectiveness and Assessment
wornhoffa@apsu.edu

Feel free to reach out:

mailto:wornhoffa@apsu.edu

