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INTRODUCTION 

In the Spring 2008 semester, the Student Academic Success Initiative Taskforce presented to President 

Timothy Hall a recommendation that advising be studied to identify improvements that could be mŀŘŜ άƛƴ ǘƘŜ 

academic advising experiences of our students.έ  In the Fall 2008 semester, the Faculty Senate authorized 

appointment of a Faculty Senate ad hoc Committee (from here on in this report will be known as the 

άCommitteeέ) on Advising to carry out tƘƛǎ ƛƴƛǘƛŀǘƛǾŜ ŀƴŘ άǎŜǊǾŜ ŀǎ ŀ ŎƭŜŀǊƛƴƎƘƻǳǎŜ ŦƻǊ ŦŀŎǳƭǘȅ ǘƻ ǇǊƻǾƛŘŜ ƛƴǇǳǘέ 

into the advising issue.  In August 2009, Faculty Senate President Lori Buchanan appointed this committee to 

examine and make recommendations to the Faculty Senate regarding further improvements in academic 

advising.  On August 17, 2009, this committee began its work. 

TIMELINE OF DELIBERATIONS 

 5ǳǊƛƴƎ ǘƘŜ /ƻƳƳƛǘǘŜŜΩǎ ŦƛǊǎǘ ƳŜŜǘƛƴƎΣ 5ǊΦ DǊŀȅ YŀƴŜΣ Faculty Development Analyst with the APSU 

Center of Excellence in Teaching and Learning and the Title III Grant Office, shared the vision for Faculty 

Development under the Title III Grant, which included improvement of academic advising.  They are 

encouraging Faculty to shift toward more holistic advising, seeking to find problems before they occur.  Plans 

include:  helping students formulate questions for Faculty, teaching students how to operate in a learning 

community and updating academic advisors as athletic advisors are updated now.  The Faculty members on 

the Committee were surprised to learn about the program and asked that it be better publicized among the 

Faculty.  They also recommended offering seminars and workshops late in the afternoon after most faculty 

ƳŜƳōŜǊǎΩ ŎƭŀǎǎŜǎ are over. 

     Lƴ ǘƘŜ /ƻƳƳƛǘǘŜŜΩǎ ŜŀǊƭȅ ŘƛǎŎǳǎǎƛƻƴǎΣ technical problems concerned Faculty a great deal.   To be 

advised effectively in many business and professional programs, the student must declare his or her 

concentration in the Application process.  ¢ƘŜ ǘŜǊƳ άŎƻƴŎŜƴǘǊŀǘƛƻƴΣέ ƘƻǿŜǾŜǊΣ ƳŜŀƴǎ ǎƻƳŜǘƘƛƴƎ ŜƴǘƛǊŜƭȅ 

ŘƛŦŦŜǊŜƴǘ ǘƻ ά.ŀƴƴŜǊέ ǘƘŀƴ ƛǘ ŘƻŜǎ ǘƻ ŀƴ ŀŎŀŘŜƳƛŎ ŀŘǾƛǎƻǊΦ  ά!ǘǘǊƛōǳǘŜǎ,έ ŎƻƳƳƻƴƭȅ ƪƴƻǿƴ ōȅ CŀŎǳƭǘȅ ŀǎ 

concentrations, ƴŜŜŘ ǘƻ ōŜ ŘŜǎƛƎƴŀǘŜŘ ƛƴ ά.ŀƴƴŜǊέ ŦƻǊ ǇǊŜ-professional health programs, honors, and other 

such programs so that students can be identified with and tracked throughout their academic careers.   

Second, the Committee would like to see APSU 1000 courses provide a link to an online directory of faculty 

advisors to help students find the office location and exact email address.  Registrar Telaina Wrigley told the 

Committee that such a directory could be possible in the near future via Student Self Service.  A third problem 

ŦƻǊ ŀŘǾƛǎƻǊǎ Ƙŀǎ ōŜŜƴ ǘƘŜ ŘƛŦŦƛŎǳƭǘȅ ƛƴ ŎŀƭŎǳƭŀǘƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ GPA in his or her major, minor, and 

ŎƻƴŎŜƴǘǊŀǘƛƻƴΦ   wŜƎƛǎǘǊŀǊ ²ǊƛƎƭŜȅ ƛƴŦƻǊƳŜŘ ǘƘŜ /ƻƳƳƛǘǘŜŜ ǘƘŀǘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƳŀƧƻǊ ŀƴŘ ƳƛƴƻǊ Dt!ǎ ŀǊŜ 

provided in the degree evaluation, and that Banner contains a GPA calculator feature which the advisor can 

use in speŎƛŦƛŎ ǎƛǘǳŀǘƛƻƴǎΦ  {ƘŜ ǇǊƻƳƛǎŜŘ ǘƻ ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ ƛǎǎǳŜ ƛƴ ŎƻƴŎŜƴǘǊŀǘƛƻƴǎΦ  ά{ǇŜŎƛŀƭƛȊŀǘƛƻƴǎ ŎǊŜŀǘŜ 

issues when you have multiple things to choose from, because it [Banner] tries to feed courses into the 

specialization that has the most completed course wƻǊƪΦέ  !ŘŘƛǘƛƻƴŀƭƭȅΣ ǘƘŜǊŜ ƴŜŜŘǎ ǘƻ ōŜ ŀ ŎƭŜŀǊ ŀƴŘ ŎƻƴŎƛǎŜ 

explanation of the difference between major GPA and program GPA.  The Committee is concerned that the 

program GPA is not a valuable part of the degree evaluation.  Another tedious technical issue has been the 

need for permits each semester to register for courses that require pre-requisites.  For some reason, these 

ǘŜƴŘ ǘƻ ŘƛǎŀǇǇŜŀǊ ǿƛǘƘ ŜŀŎƘ ǳǇƎǊŀŘŜ ƻŦ ά.ŀƴƴŜǊΦέ  wŜƎƛǎǘǊŀǊ ²ǊƛƎƭŜȅ ŀƴŘ ǘƘŜ /ƻƳƳƛǘǘŜŜ ǿƻǳƭŘ ƭƛƪŜ ǘƻ ǎŜŜ ŀ 

Faculty liaison appointed to tƘŜ wŜƎƛǎǘǊŀǊΩǎ hŦŦƛŎŜ to facilitate lateral communication between Faculty 
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advisors and the Registrar.  The Committee has learned that many problems occur, because faculty members 

ŀǊŜ ƴƻǘ άŦƭǳŜƴǘέ ƛƴ ǘƘŜ ǘŜŎƘƴƛŎŀƭ ƭŀƴƎǳŀƎŜ ƻŦ ά.ŀƴƴŜǊΦέ    

 To examine advising from the ǎǘǳŘŜƴǘΩǎ ǇŜǊǎǇŜŎǘƛǾŜ, the Committee reviewed the findings of two 

student advising surveys conducted during the Spring semester 2009.  The first was the official Academic 

Advising Survey Report conducted via email each year since 2007 (Appendix I, implemented as a result of the 

2004 QEP plan, see Appendix VII).  Developed by the APSU Faculty Senate, the survey asked students how they 

ǾƛŜǿŜŘ ǘƘŜƛǊ ǊƻƭŜ ƛƴ ǘƘŜ ŀŘǾƛǎƛƴƎ ǇǊƻŎŜǎǎ ŀǎ ǿŜƭƭ ŀǎ ŀǎƪƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǾƛŜǿ ƻŦ ǘƘŜ ŀŘǾƛǎƻǊΩǎ ǊƻƭŜΦ  hǾŜǊŀƭƭΣ ǘhe 

ƳŀƧƻǊƛǘȅ ƻŦ ǎǘǳŘŜƴǘǎ ǊŜǎǇƻƴŘŜŘ ǇƻǎƛǘƛǾŜƭȅ ƛƴ ǊŜƎŀǊŘ ōƻǘƘ ǘƻ ǘƘŜƛǊ ƻǿƴ ǇǊŜǇŀǊŀǘƛƻƴ ŀƴŘ ǘƻ ǘƘŜƛǊ ŀŘǾƛǎƻǊǎΩ 

knowledge and assistance.   Of the 45% of respondents volunteering comments, 57% were positive and 43% 

were negative regarding their advising experiences.  While their comments provide some useful anecdotal 

ŘŀǘŀΣ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǊŜǎǇƻƴǎŜǎ ǿŜǊŜ ǳǎŜŦǳƭ ōǳǘ ƴƻǘ ŀǎ ƘŜƭǇŦǳƭ ŀǎ ǘƘŜ /ƻƳƳƛǘǘŜŜ ƘŀŘ ƘƻǇŜŘ (See Appendix VIII, 

Committee notes embedded in red).   We requested a correlation analysis (Appendix I) in the Fall 2009 

semester of the Advising Survey Report from the Office of Institutional Research and Effectiveness.  We were 

interested in seeing how certain groups (e.g., academic colleges, departmental units, class level, male v. 

female, traditional v. nontraditional students) responded.  We received the report on 28 January 2010, but 

were disappointed to discover the correlation analysis was only between survey questions and not survey 

groups as well.  This illustrates the common problem of miscommunication between Faculty and 

Administration/Staff due to their using different terminology. 

  TƘŜ άΨMatters of Success: APSU Student Engagement Projectέ ŎƻƴŘǳŎǘŜŘ ōȅ !t{¦ CŀŎǳƭǘȅ ƳŜƳōŜǊǎ 

Dr. Tucker Brown, assistant professor of sociology; Dr. Matthew Kenney, associate professor of political 

science; and Dr. David Steele, assistant professor of sociology, yielded more useful information regarding 

ǎǘǳŘŜƴǘǎΩ ǾƛŜǿǎ ƻƴ ŀŎŀŘŜƳƛŎ ŀŘǾƛǎƛƴƎΦ  ¢ƘŜ /ƻƳƳƛǘǘŜŜ ŀǘǘŜƴŘŜŘ 5ǊΦ .ǊƻǿƴΩǎ ǇǊŜǎŜƴǘŀǘƛƻƴ ƻŦ ǘƘŜ ǘŜŀƳΩǎ 

overall results in the library, but Dr. Kenney personally gave the Committee a more detailed report of their 

specific Advising conclusions.  Their polling revealed that students want greater access to Advisors and more 

time with Advisors when they need it.  The students polled said they favor having an Advising Center where 

ǘƘŜȅ ŎƻǳƭŘ άŘǊƻǇ ƛƴέ ǘƻ ǊŜǎƻƭǾŜ ƛǎǎǳŜǎ ƻǳǘǎƛŘŜ ǘƘŜƛǊ ƳŀƧƻǊǎΣ ǎǳŎƘ ŀǎ ǘǊŀƴǎŎǊƛǇǘ ƛǎǎǳŜǎΣ ōǳǘ ǘƘŜȅ ŀƭǎƻ ǿŀƴǘ ŀƴ 

individual major advisor to assist them.  They believe the most important thing to improve in furthering their 

academic success is advising, and called for more specific training for Faculty advisors.  The Committee greatly 

ŀǇǇǊŜŎƛŀǘŜǎ 5ǊǎΦ .ǊƻǿƴΣ YŜƴƴŜȅΣ ŀƴŘ {ǘŜŜƭŜΩǎ ŎƻƻǇŜǊŀǘƛƻƴ ƛƴ ǎƘŀǊƛƴƎ ǘƘŜƛǊ ǇǊŜƭƛƳƛƴŀǊȅ ǊŜǎǳƭǘǎΦ  

 In addition to examining these surveys, the Committee invited SGA President Chris Drew and Mrs. 

Deanna Carter, a recent non-traditional transfer student, to discuss student advising issues with the 

Committee during their January meeting.  Although the SGA President was unable to attend, Mrs. Carter 

ǇǊƻǾƛŘŜŘ ǘƘŜ ŎƻƳƳƛǘǘŜŜ ǿƛǘƘ ŀƴ ŜȄŎŜƭƭŜƴǘ ǇƛŎǘǳǊŜ ƻŦ bŜǿ {ǘǳŘŜƴǘ wŜƎƛǎǘǊŀǘƛƻƴ ŦǊƻƳ άǘƘŜ ƻǘƘŜǊ ŜƴŘΦέ  

Speaking from personal experience as well as the results of a non-traditional Transfer Student poll she 

conducted for the Office of Enrollment Management, Mrs. Carter explained how intimidating Summer 

Welcome is for transfer students.  These students want to meet their permanent advisors, one on one, and 

get their questions answered in order to start successfully.  They request that all faculty members be in their 

offices the week before classes begin.  The Committee was reminded that the largest group appealing 

suspension is transfer students.  Mrs. Carter outlined for the Committee the new national honor society, Tau 

Sigma, being founded this semester to build a network for transfer students.  The Committee appreciated Mrs. 

/ŀǊǘŜǊΩǎ ǇǊŜǎŜƴǘŀǘƛƻƴ ŀƴŘ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǘƘŜ ǳƴƛǉǳŜ ŎƻƴŎŜǊƴǎ ŀƴŘ ǇǊƻōƭŜƳǎ ƻŦ ǘǊŀƴǎŦŜǊ ǎǘǳŘŜƴǘǎΦ 
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 hƴŜ ƻŦ ǘƘŜ /ƻƳƳƛǘǘŜŜΩǎ Ƴƻǎǘ ƛƳǇƻǊǘŀƴǘ ǘŀǎƪǎ ǿŀǎ ƎŀǘƘŜǊƛƴƎ ƛƴŦƻǊƳŀǘƛƻƴ ŦǊƻƳ Ŧǳƭƭ time faculty 

members regarding academic advising.   With the end of the Fall semester rapidly approaching, the 

Committee designed and distributed an informal Faculty Feedback Request (Appendix II) as quickly as 

possible.  Despite its flaws, the simple poll produced a pool of valuable insight into the nature of academic 

ŀŘǾƛǎƛƴƎ ŀǘ !t{¦Φ  hŦ ǘƘŜ нфм Ŧǳƭƭ ǘƛƳŜ ŦŀŎǳƭǘȅ ƳŜƳōŜǊǎΣ уп ǊŜǎǇƻƴŘŜŘ ǘƻ ǘƘŜ ŎƻƳƳƛǘǘŜŜΩǎ ǊŜǉǳŜǎǘΦ  ¢ƘŜ 

number of advisees advised on a regular basis varied from college to college.  Faculty in the College of 

Business, who responded each see nearly one hundred students regularly compared to around 25 students 

each advised by Faculty responding in the College of Arts and Letters.  The College of Education responding 

Faculty advise the next largest number of students at about 75 each, whereas the College of Behavioral and 

Health Sciences Faculty see over 50 students regularly and the College of Science and Mathematics Faculty 

advise over 30 students each among the respondents.  Nearly 80% of these sessions are held in person with 

the remainder conducted over the phone or online.  As Faculty face this type of pressure every semester, the 

Committee asked how many days are needed for preregistration.  With the exception of the College of 

Business Faculty respondents who desired six or seven days, the other faculty members who responded 

expressed a need for ten or more days in which to meet the needs of their advisees (Appendix III for 

descriptive results of the Faculty Feedback Request).   Few Fort Campbell Center Faculty responded, which 

prevented the Committee from including them in the above discussion, but their qualitative responses are 

included below and in the Appendix (See Appendix IX for more details).        

 To gauge the perspective of the respondents, the Committee asked Faculty a number of specific 

questions regarding academic advising.  Over 70% have advised during the Summer, including Summer 

Welcome or Orientation.  An equal number have advised students who are not their own advisees.  To the 

questions regarding how beneficial having a cut-off date when students cannot change or enroll in classes or 

ŎƘŀǊƎƛƴƎ ŀ άƭŀǘŜ ǊŜƎƛǎǘǊŀǘƛƻƴ ŦŜŜέ ǿƻǳƭŘ ōŜΣ CŀŎǳƭǘȅ ƻǇƛƴƛƻƴ ǿŀǎ ǊŀǘƘŜǊ ŜǾŜƴƭȅ ǎǇƭƛǘΦ   Lǘ ƛǎ ǎǳǊǇǊƛǎƛƴƎ ǘƘŀǘ ƻǾŜǊ 

half of the Faculty maiƴǘŀƛƴŜŘ ǘƘŜȅ ǿŜǊŜ ǳƴŀǿŀǊŜ ƻŦ CŀŎǳƭǘȅΩǎ ǘƘǊŜŜ ƘƻǳǊǎ ƻŦ ǊŜƭŜŀǎŜ ǘƛƳŜ όŀŘǾƛǎŜƳŜƴǘΣ 

committee work, research).  As the Committee expected, the respondents overwhelmingly rejected teaching 

another class in lieu of non-teaching responsibilities (advisement, committee work, research).   

 Since the initial meeting on 17 August 2009, the Faculty Senate ad hoc Advising Committee or Faculty 

sub-committee has met on 11 different occasions (1 September, 30 September, 6 October, 27 October, 8 

December, 19 January, 26 January 2 February, 16 February, 2 March and 16 March) to discuss and analyze 

results of our faculty advisor survey and the student surveys.  As a result of these discussions, the Committee 

found eight important issues related to academic advising that can be divided into three different categories. 
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ADMINISTRATIVE RECOMMENDATIONS 

REGISTRAR SUPPORT 

The Office of the Registrar plays an important role in facilitating the effective advisement of students.  

It provides information for advisors and students through the several computer screens available to students 

and advisors in Self Service and answers questions about the regulations governing eligibility for graduation.  

Since the conversion to άBannerέ software three years ago, ǘƘŜ wŜƎƛǎǘǊŀǊΩǎ hŦŦƛŎŜ Ƙŀǎ ƳŀŘŜ several 

improvements to accessing information through the Self Service screens that have benefitted the advising 

process.  There are, however, additional improvements to their support that may be possible. 

First, when students are in faculty offices and quŜǎǘƛƻƴǎ ŀǊƛǎŜ ǘƘŀǘ ǊŜǉǳƛǊŜ ŀƴǎǿŜǊǎ ŦǊƻƳ ǘƘŜ wŜƎƛǎǘǊŀǊΩǎ 

Office, it is often difficult to reach someone to provide an answer.  We understand why phone calls are often 

unanswered.  While it is possible to leave a voice message, the immediate help desired by the student is not, 

then, possible.  In addition, the return phone call is likely to disrupt the advising session of another student. 

The Advising Committee recommends that at least during peak advising periods a staff member in the 

wŜƎƛǎǘǊŀǊΩǎ hŦŦƛŎŜ ōŜ ŀǾŀƛƭŀōƭŜ ƻƴ ŀ ǎǘŀƴŘ-by basis at a dedicated phone number to answer advisor questions 

so that issues can be addressed when they arise in an advisoǊΩǎ ƻŦŦƛŎŜ. 

Second, during Summer and Winter Welcomes, there is not always enough space and enough 

computers to accommodate the number of students who attend.  As the number of students attending these 

advising sessions grows, larger computer labs, additional sessions, or decentralization of advisement to 

departments and their labs, when present, should be considered. 

Third, most of the computers in the labs used in the Marks Building for advising do not connect to 

Production Banner.  That fact is important for the department chairs that participate in Welcome session 

advising.  The large number of students and advisoǊǎ ƛƴ ŜŀŎƘ ƭŀō ǎƻƳŜǘƛƳŜǎ ƻǾŜǊǿƘŜƭƳ ǘƘŜ wŜƎƛǎǘǊŀǊΩǎ hŦŦƛŎŜ 

staff member who is helping in the room giving permits, alternate pin numbers, and resetting non-functioning 

passwords.  If chairs have access to Production Banner, they can assist by giving permits and raising course 

enrollment caps, so that the advising process could proceed more efficiently and swiftly. 

Fourth, while the degree evaluation screens in Self Service are immensely useful, they are sometimes 

difficult to interpret for students and Faculty alike.  Sometimes the evaluation formats are not always the 

same.  In most cases the major courses may appear before the core courses, but on occasion they appear at 

the end.  It may be that there is little that can be done to alter the degree evaluation screen, but, if it is 

possible, providing for uniformity of format would be helpful.  Similarly, making sure that all major courses 

count for the major rather than some of them appearing in the electives category would save advisors time, 

because they would not have to complete so many course substitution forms, and the angst of students about 

to graduate would be greatly reduced.  The Committee recommends that important information in the degree 

evaluation should be put at the top of the degree evaluation document and One Stop Advising Page (Major ς 

with number of hours completed and needed, major GPA, Minor ς number of hours completed and needed 

with minor GPA, Concentration, Attribute , Overall  - number of hours completed and needed with overall 

GPA, Upper Division hours ς number of hours completed and needed with GPA). 
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Fifth, the Committee would like to recommend that in the future, substitution forms for 

major/minor/core requirements be electronically submitted and that students, faculty, and administrators 

involved in the process be notified by an automatic feedback system that ǘƘŜ ŦƻǊƳ Ƙŀǎ ōŜŜƴ άƭƻŀŘŜŘέ into 

ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜŎƻǊŘΦ  ¢ƘŜ /ƻƳƳƛǘǘŜŜ ŀƭǎƻ ōŜƭƛŜǾŜǎ ǘƘŀǘ ǘƘŜ wŜƎƛǎǘǊŀǊΩǎ hŦŦƛŎŜ ŘƻŜǎ ƴƻǘ ƴŜŜŘ ǘƻ ǎŜŜ ǘƘŜ 

required evidence for a substitution.  We believe the Chair and Dean of the respective academic units have 

jurisdiction in that area. 

Sixth, the Committee recommends that students and advisors be informed when students are 

approaching certain benchmarks (e.g., too few upper division hours attempted, GPA below 2.0) at 

appropriate time intervals that allow the student and faculty member time to develop a plan of action to 

correct the issue.  Graduation Finale is an important event for graduating seniors, however, it is too late for a 

plan to be implemented for students who have issues. 

Seventh, the Committee recommends that the university market the value of preregistration (e.g., 

yard signs promoting preregistration ǿƛǘƘ άwŜǎŜǊǾŜ ¸ƻǳǊ /ƭŀǎǎŜǎ bƻǿΗέ). 

ADMINISTRATIVE ACTIONS 

The Committee recommends that the APSU Administration look at policies of advising issues and to 

ŘŜǾŜƭƻǇ ŀ ǇǊƻŎŜǎǎ ǿƘŜǊŜ ŦŀŎǳƭǘȅ ŀƴŘ ǎǘǳŘŜƴǘǎ Ŏŀƴ ǊŜŀŘƛƭȅ ŀŎŎŜǎǎ ǘƘƛǎ ƛƴŦƻǊƳŀǘƛƻƴ Ǿƛŀ ǘƘŜ wŜƎƛǎǘǊŀǊΩǎ ²ŜōǇŀƎŜ 

(Appendix VII for examples of the diversity of all written communications regarding advisement).  It will be 

necessary to reconcile both the written and unwritten policies and procedures regarding advisement.   The 

Committee also encourages the Administration to emphasize the value of advising for students and for 

retention, tenure, and promotion concerns. 

 !ŘǾƛǎƛƴƎ ƛǎ bh¢ ǘƻ ōŜ ŘƻƴŜ ǘƻ άƳŀƪŜ ƴǳƳōŜǊǎέ ōȅ ŀ ŘŜǇŀǊǘƳŜƴǘΣ ƛΦŜΦΣ ǘƻ ǎǘŜŜǊ ǎǘǳŘŜƴǘǎ ƛƴǘƻ ŎƻǳǊǎŜǎ 

where more students are needed when the course is not appropriate, either by level or content, for the 

individual student.   While advisors must be mindful of the need by departments to find students to meet 

minimum enrollment level requirements for specific classes, the needs of each student must take precedence 

over the need to fill specific classes.  Policies regarding minimum class sizes cannot be allowed to pressure 

advisors and departments to advise students to take classes that the student should not take at this time.  The 

Administration must recognize that low enrollment courses are often needed by some students to meet 

graduation requirements, and rigid adherence to minimum class size policies encourage the practice of putting 

students into a class first to fill the class and in turn encourage poor advising practice.  A university policy that 

better balances the need to run small classes for department majors and the need for efficiency in teaching 

classes must be found.  

 Additionally, the Committee recommends that the Annual Advisor Award selection process be 

revisited.  The Committee feels that the current system perhaps does not adequately identify and reward the 

best advisors.  Plus, the Advisor Award should perhaps gain the stature of the Hawkins, Socrates, Community 

Service and Distinguished Professor Awards.  The Committee also believes that students should be given 

significant input into the selection process of the best advisors.  We also suggest that there be two categories 

of Advisor Awards (professional and academic). 
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The Committee found information about Academic Advising from a variety of sources including the 

following: Faculty Handbook (2009-2010 edition), APSU Undergraduate Bulletin (2003 to 2009), APSU 

Websites (Academic Advising Syllabus, two versions via search on www.apsu.edu) 

1. http:// www.apsu.edu/careers/Advisement/advising_syllabus.aspx  

2. http://www.apsu.edu/CAREERS/Advisement/advising%20syllabus.htm 

and the Quality Enhancement Plan (QEP) Report from February 2004.  The Committee recommends that 

these sources be analyzed and evaluated, so that they are conveying a similar message to students, faculty 

and staff alike. 

NEW STUDENT PREREGISTRATION 

New Student Programs does a great job of welcoming students to APSU, coordinating dates for 

Welcomes, and providing students with the necessary information/processes to ensure a good start at the 

university. However, the ad hoc Faculty Senate Advising Committee makes the following recommendations for 

the process of advising/preregistering students. 

¢ƘŜ ά²ŜƭŎƻƳŜέ ǎŜǎǎƛƻƴǎ ǎƘƻǳƭŘ ōŜ ǊŜƴŀƳŜŘ ǘƻ ōŜǘǘŜǊ ǊŜŦƭŜŎǘ ǎǘǳŘŜƴǘ ŜȄǇŜŎǘŀǘƛƻƴǎ ŦƻǊ ǘƘŀǘ ǘƛƳŜΦ 

Students are provided with a lot of good information about the university in general, however, the major 

impetus is on advisement and preregistration fƻǊ ǘƘŜ ǎŜƳŜǎǘŜǊΩǎ ŎƭŀǎǎŜǎΦ ¢ƘŜ /ommittee recommends that the 

student not only preregister, but also be informed of who their advisor is for subsequent semesters. That 

ŀŘǾƛǎƻǊΩǎ ŎƻƴǘŀŎǘ ƛƴŦƻǊƳŀǘƛƻƴ ǎƘƻǳƭŘ ōŜ ƎƛǾŜƴ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘ ŘǳǊƛƴƎ ǘƘŜ ά²ŜƭŎƻƳŜέ session.   We understand 

that some departments have already begun this tradition of assigning permanent advisors during the 

ά²ŜƭŎƻƳŜέ ǎŜǎǎƛƻƴΦ 

! ƎǊƻǳǇ ƻŦ wŜƎƛǎǘǊŀǊΩǎ ǎǘŀŦŦΣ ŦŀŎǳƭǘȅ ŀƴŘ ǎǳǇǇƻǊǘ ǎǘŀŦŦ ǎƘƻǳƭŘ ǿƻǊƪ ƻƴ ƛƳǇǊƻǾƛƴƎ ǘƘŜ ǇǊƻŎŜǎǎŜǎ ŦƻǊ 

ά{ǳƳƳŜǊ ²ŜƭŎƻƳŜΦϦ Departments should decide how they will handle preregistration and where the process 

should best take place to better serve students. Some expressed the desire for decentralization so that 

departmental resources could be better utilized. If the centralized model is utilized, computers should be set 

up for Production Banner logins and room assignments should be large enough to accommodate the 

number of students assigned. The suggestion was also made to involve administrative assistants to facilitate 

in helping more students register. 

Faculty should be assigned registration assistants for their areas and be involved in the training of 

these students, if desired. Emphasis should be on the fact that the registration assistants are not to advise 

students, but only to help them matriculate through the computer screens while preregistering. If additional 

advisement is needed, the registration assistants must seek the proper advisement for the student from an 

academic advisor. 

A process to handle walk-ins should be developed that is fair to all. The current method is unfair to 

students who prepared for and reserved a spot for the Welcome/preregistration activities. They (walk-ins) 

should not be allowed to preregister until all students who registered for all the Welcomes have been advised 

and preregistered. It is unfair that a walk-in that appears in July is allowed to preregister and obtain a schedule 

bŜŦƻǊŜ ŀ ǎǘǳŘŜƴǘ ǘƘŀǘ ǊŜǎŜǊǾŜŘ ŀ ǎǇƻǘ ƛƴ ŀ ²ŜƭŎƻƳŜ ǎŜǎǎƛƻƴ ƛƴ !ǳƎǳǎǘ ƛǎ ǎŜǊǾŜŘΦ tŜǊƘŀǇǎ ŀ άǿŀƭƪ-ƛƴ Řŀȅέ ǇǊƛƻǊ 

http://www.apsu.edu/
http://www.apsu.edu/careers/Advisement/advising_syllabus.aspx
http://www.apsu.edu/CAREERS/Advisement/advising%20syllabus.htm
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to the first day of claǎǎŜǎ όŀƴŘ !C¢9w ŀƭƭ άƻŦŦƛŎƛŀƭέ ²elcomes) could be scheduled for those students who did 

not reserve a spot previously. 

DepartƳŜƴǘǎ ƴŜŜŘ ǘƻ ŜȄŀƳƛƴŜ ǘƘŜ άōƛƎ ǇƛŎǘǳǊŜέ ŦƻǊ ǘƘŜƛǊ ǇǊƻƎǊŀƳs to locate bottlenecks (if any) and 

prevent them. For example, math deficiencies prevent enrollment in biology classes for many freshmen. If 

the students are able to register for an ά9έ ǎŜŎǘƛƻƴ ƻŦ Ƴath in the Fall, then they can enroll for biology in the 

Spring semester; however, if the students are unable to register for an ά9έ ǎŜŎǘƛƻƴΣ ǘƘŜȅ ǿƛƭƭ ƴƻǘ ōŜ ŀōƭŜ ǘƻ 

register for a biology course until the sophomore Fall semester. 

Another specific concern is when underprepared students who enroll in biology (as a result of a 

technical glitch where pre-requisites for certain courses are being removed or dropped from άBannerέ) are 

then dropped from the biology class because of the math deficiency. The student then has difficulty finding 

courses that ensure progression through his or her program as well as full-time status.     

Periodically, registration should be turned off to allow chairs to adjust sections. This is particularly 

critical after schedules are dropped for students who have not confirmed classes. Chairs need the opportunity 

to look at sections and make changes (additions/deletions of courses and cap changes) to maximize 

opportunities for students to obtain the classes necessary for movement towards a degree. 

  It was suggested that Faculty involved in the preregistration process be given copies of 

ŎƻƳƳǳƴƛŎŀǘƛƻƴǎ ǘƘŀǘ ƘŀǾŜ ƎƻƴŜ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘǎ ŦǊƻƳ ǘƘŜ wŜƎƛǎǘǊŀǊΩǎ hŦŦƛŎŜ ŀƴŘ hŦŦƛŎŜ ƻŦ !ŘƳƛǎǎƛƻƴǎΦ ¢ƘŜƴΣ 

when the faculty member contacts the new student, he or she can emphasize information from those 

communications as well as include pertinent information for the particular program or department.  

 

TRANSFER STUDENT PREREGISTRATION 

Of immediate concern to the Committee was the great difficulty in advising transfer students without 

sufficient knowledge of their educational backgrounds. Provost Tristan Denley is working with TBR community 

colleges on a Dual Application Process which will connect them to an APSU Advisor from the beginning.  This 

should enable students to make a virtually seamless transition into their programs at APSU.  While the 

wŜƎƛǎǘǊŀǊΩǎ hŦŦƛŎŜ ƭƻŀŘǎ ŀƭƭ ǳƴŘŜǊƎǊŀŘǳŀǘŜ ǘǊŀƴǎŦŜǊ ŎǊŜŘƛǘ ŦǊƻƳ ¢.w ŀƴŘ ƻǘƘŜǊ ǊŜƎƛƻƴŀƭƭȅ ŀŎŎredited schools, the 

volume of transcripts prevents them from loading second degree transfer credit.  Registrar Wrigley told the 

Committee that soon they will have document imaging technology available to load second degree credit as 

well.  Faculty advisors need this information in order to make course substitutions.  To facilitate advisement 

ƻŦ άǿŀƭƪ-ƛƴΣέ ǎǇŜŎƛŀl, and transient students, the Committee strongly encourages the Registrar to require 

these students to bring to their advising sessions transcripts documenting their previous academic work.  
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CRITICAL PATHS FOR SUCCESSFUL DEGREE COMPLETION 

The Committee suggests that academic departments should identify and document specific courses 

that must be taken at or by certain times for a student to complete the degree in the most efficient manner.   

The Committee also understands that each academic department has its own unique and specific path for 

their students successfully completing their degree programs.  Taking these critical courses in the 

appropriate sequence constitutes the critical path to the degree.  Other courses are also important but may be 

taken at any time.  See Appendix V for an example of this suggestion using Engineering Technology as a Major. 

FACULTY ADVISOR RECOMMENDATIONS 

ACADEMIC ADVISOR TRAINING AND SUPPORT 

The Committee makes the recommendations below regarding advisor training and support. 

Each department shall have an annual advisor training session for all faculty members.  For the 

benefit of new faculty, the training should occur close to the first preregistration in which they will participate.  

The training shall be conducted by the Faculty, for the Faculty.  An outstanding advisor award winner in the 

department should lead the session when possible.  Otherwise the department chair or his/her designee 

should do so.  Training at the departmental level ensures that aspects of the advising process that are unique 

to that department will be emphasized.   

The training session should present a general outline of steps for advising students, which incorporates 

flexibility due to the individuality of each student.  Other topics should include, but are not limited to, the 

following: form preparation (substitutions, course repeat), CARE Policy and Fresh Start preparation.  άBannerέ 

features that should be discussed include, but are not limited to:  view student holds, degree evaluation 

ŀƴŀƭȅǎƛǎ ƛƴŎƭǳŘƛƴƎ άǿƘŀǘ-ƛŦέ ŦŜŀǘǳǊŜΣ ǘǊŀƴǎŦŜǊ ŜǾŀƭǳŀǘƛƻƴΣ ŀŎŀŘŜƳƛŎ ŘŜŦƛŎƛŜƴŎƛŜǎ ŀƴŘ ά9έ ǎŜŎǘƛƻƴǎΦ  The One Stop 

Advising Page should especially be emphasized.   

For this portion that involves άBanner,έ the faculty conductor may cover this or invite someone from 

the Office of the Registrar to participate in the training.  Even if the faculty trainer wishes to conduct the 

portion him/herself, havƛƴƎ ŀ ƳŜƳōŜǊ ŦǊƻƳ ǘƘŜ wŜƎƛǎǘǊŀǊΩǎ hffice present to hear faculty concerns regarding 

άBannerέ is beneficial. 

For support of faculty advisors, departments shall prepare forms showing degree requirements for 

each major/concentration.  These forms could include a four-year course plan and include information 

regarding course prerequisites and semesters/terms when the courses are offered.   These forms should be 

approved and periodically reviewed by the Faculty (for an example of such a degree plan, see Appendix VI). 

Departments shall assign an advising mentor to each new faculty member.  The mentor assigned 

should advise the same major/concentration as the new faculty member will in the future. 

Faculty members may be asked to hold more office hours than the weekly departmental 

requirement during the two-week priority registration period.  A plan to set up advising appointments must 

ōŜ ŘŜǾŜƭƻǇŜŘ ōȅ ŜŀŎƘ ŘŜǇŀǊǘƳŜƴǘΦ  CŜƭƭƻǿ ŦŀŎǳƭǘȅ ƳŜƳōŜǊǎ ŀƴŘ ǘƘŜ ŘŜǇŀǊǘƳŜƴǘΩǎ ŀŘƳƛƴƛǎǘǊŀtive assistant 

may facilitate communication between advisors and advisees regarding appointments if necessary.  

Departments and university committees shall endeavor to schedule no meetings during the priority 
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registration period.  A plan must be developed to cover advising responsibilities of a faculty member who is 

out of the office due to illness or a conference.  

After the Registrar has solicited the bulletin edit from a department, the Office of the Registrar shall 

also submit a degree evaluation templaǘŜ ŦƻǊ ŜŀŎƘ ƳŀƧƻǊκŎƻƴŎŜƴǘǊŀǘƛƻƴ ŦƻǊ ǘƘŜ ŘŜǇŀǊǘƳŜƴǘΩǎ ǊŜǾƛŜǿ.  This 

will ensure the accuracy of the degree evaluation and curb the need for corrections on an individual student 

basis, as is currently the case, when there is an error. 

 

ADVISOR ACCOUNTABILITY 

During discussions by the Committee of how to monitor the quality and availability of academic 

advising, it unfortunately became clear that there is ƴƻǘ ŀ άƻƴŜ-size-Ŧƛǘǎ ŀƭƭέ ǎƻƭǳǘƛƻƴ that will work campus-

wide. Some academic programs are consistent for all students in that major and can therefore potentially 

ƳƻƴƛǘƻǊ ƛŦ ŀƴ ŀŘǾƛǎƻǊ ƛǎ ǎǳŎŎŜǎǎŦǳƭƭȅ ƘŜƭǇƛƴƎ ǎǘǳŘŜƴǘǎ ƴŀǾƛƎŀǘŜ ǘƘǊƻǳƎƘ ŀ ǎŜǊƛŜǎ ƻŦ άōŜƴŎƘƳŀǊƪǎέ ƻǊ ǎǘŜǇǎΦ  Lƴ 

other programs students have a variety of options and can in many ways design their own curriculum to help 

them reach their particular career goals.  

In addition, we concluded that attempts to construct a valid and reliable quantitative assessment of 

the advising process have not been successful due to a number of problems including psychometric 

limitations and a dependence on students to understand what they need and should be receiving.  If advising 

is to work to support retention and graduation, it must be more than simply helping a student register for one 

ǎŜƳŜǎǘŜǊΩǎ ŎƻǳǊǎŜǎΦ aŀƴȅ ǎǘǳŘŜƴǘǎ seemingly do not understand that they need to participate in long-term 

planning not just semester by semester planning to reach their academic and career goals.  

Also, if we are going to focus on improving the quality of advisement, we must avoid jumping to a 

ǉǳŀƴǘƛǘŀǘƛǾŜ άǉǳƛŎƪ ŦƛȄέ ǘƘŀǘ ƛǎ ƴƻǘ ŀōƭŜ ǘƻ ǊŜŦƭŜŎǘ ǘƘŜ ŎƻƳǇƭŜȄ ǇǊƻŎŜǎǎ ƻŦ ŀŘǾƛǎƛƴƎ ǎǘǳŘŜƴǘǎ ŦǊƻƳ ŜƴǘǊŀƴŎŜ ǘƻ 

successful exit from the university. Our recommendation is that we move to a student assessment of his/her 

advisor that is focused on qualitative aspects that can be used to improve performance in the way that a 

Likert scale survey simply cannotΦ CƻǊ ŜȄŀƳǇƭŜΣ ǿŜ ǿƻǳƭŘ ƭƛƪŜ ǎǘǳŘŜƴǘǎ ǘƻ ŀƴǎǿŜǊ ǉǳŜǎǘƛƻƴǎ ǎǳŎƘ ŀǎΣ ά²Ƙŀǘ 

did your advisor do during this advising sesǎƛƻƴ ǘƘŀǘ ƘŜƭǇŜŘ ȅƻǳ ǘƘŜ ƳƻǎǘΚέ ŀƴŘ ά²Ƙŀǘ ŘƛŘ ȅƻǳǊ ŀŘǾƛǎƻǊ Řƻ 

ŘǳǊƛƴƎ ǘƘƛǎ ŀŘǾƛǎƛƴƎ ǎŜǎǎƛƻƴ ǘƘŀǘ ƘŜƭǇŜŘ ȅƻǳ ǘƘŜ ƭŜŀǎǘΚέ ¢ƘŜǎŜ ŘƛǊŜŎǘŜŘ ǉǳŜǎǘƛƻƴǎ ǿƛƭƭ ǇǊƻǾƛŘŜ ŎƘŀƛǊǎ ŀƴŘ 

advisors concrete information about what they are doing that is effective or not. Even iŦ ŀ ǎǘǳŘŜƴǘΩǎ ŎǊƛǘƛŎƛǎƳ ƛǎ 

not justifiable, it lets the advisor know that he or she may need to more clearly communicate what he or she is 

able or not able to do for advisees and why.  

Given the need for departmental flexibility in training and monitoring the advising process, we would 

like to recommend that each department develop and submit to their dean a Departmental Advising 

Procedures Plan.  Deans will be able to know what is occurring in their colleges and confer with chairs if there 

are concerns or a need for clarification. Likewise chairs would use the feedback from the qualitative 

evaluations to confer with individual faculty and provide feedback for improvement. The Faculty identified 

through this process as good advisors could be used to develop and implement departmental advisor training 

ǎŜǎǎƛƻƴǎ ǘƻ ŎƻƳǇƭŜƳŜƴǘ ǘƘŜ ǘŜŎƘƴƛŎŀƭ ǘǊŀƛƴƛƴƎ ŎǳǊǊŜƴǘƭȅ ǊŜŎŜƛǾŜŘ ŦǊƻƳ ǘƘŜ wŜƎƛǎǘǊŀǊΩǎ hŦŦƛŎŜΦ ²Ŝ ƘŀǾŜ 

concluded that there is not a logical way to impose from outside a discipline what is best for that disciplineΩǎ 

students. The Faculty from that department can best understand the needs of their students. 
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In summary, we think the most effective way to bring the importance of advising to the forefront is to 

encourage each department to evaluate their current practice and decide how it can be improved.  Through 

the leadership of the chair or a departmental committee the Departmental Advising Procedures Plan could be 

reviewed and modified on an annual basis with a goal of continued improvement. By developing an agreed 

upon plan (e.g., departmental advising forms, sign-up preregistration appointment sheets, departmental 

advisor training plans and how to review student qualitative advising evaluations), it would even be possible 

ǘƻ ƛƴŎƭǳŘŜ ƛǘ ƛƴ ŀ ŘŜǇŀǊǘƳŜƴǘΩǎ L9¢{ goals for monitoring and evaluation of success. Ideally across time it would 

become apparent what are the best practices within a department and potentially might work across campus.  

 

STUDENT ADVISEE RECOMMENDATIONS 

STUDENT ACCOUNTABILITY 

Academic advisement is a shared responsibility between the student and the faculty advisor. To 
promote a student-centered approach to academic advising at APSU, it is important that planning include a 
routine review of academic progress by the student, discussion of the ǎǘǳŘŜƴǘΩǎ ǇŜǊǎƻƴŀƭ ƎƻŀƭǎΣ ŀƴŘ ǘƘŜ 
development of the student as a professional. The faculty advisor helps the student identify options and 
strategies to accomplish this and assists the student in navigating processes related to meeting both short-
term and long-term graduation goals. Ultimately, successful advisement rests with the student who takes the 
initiative and who fully understands what his or her responsibilities are. 

1. The student is responsible for knowing the location and contact information of his or her 
advisor. Information is provided to the student by email notification from the Office of the 
Registrar ƻǊ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŘŜǇŀǊǘƳŜƴǘŀƭ ƳŀƧƻǊΦ Lǘ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ Ŧƻƭƭƻǿ ǳǇ 
as directed. 

2. The student is responsible for knowing his or her ŦŀŎǳƭǘȅ ŀŘǾƛǎƻǊΩǎ ŀǾŀƛƭŀōƛƭƛǘȅ ŘǳǊƛƴƎ ǊŜƎǳƭŀǊƭȅ 
scheduled office hours and preregistration hours. Information for this is posted on the faculty 
ŀŘǾƛǎƻǊΩǎ ƻŦŦƛŎŜ Řoor ƻǊ ƻƴ ǘƘŜ ŘŜǇŀǊǘƳŜƴǘŀƭ ǿŜōǎƛǘŜΦ Lǘ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ 
schedule an advising appointment during these available times. 

3. The student is responsible for having an accurate list of program requirements for 
graduation. Information is provided to the student through the bulletin, available online, or 
by internet at the departmental wŜōǎƛǘŜΦ Lǘ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ƘŀǾŜ ŀ ǇǊƛƴǘŜŘ 
copy that can be confirmed by the faculty advisor and can be reconciled with the degree 
ŜǾŀƭǳŀǘƛƻƴΦ Lǘ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ǊŜǾƛŜǿ ōƻǘƘ ƻŦ ǘƘŜǎŜ ǇŜǊƛƻŘƛŎŀƭƭȅ ǘƻ ŜƴǎǳǊŜ 
that records are being accurately maintained.  

4. The student is responsible for planning course work to remove academic deficiencies as soon 
as possible. Information for this is provided to the student at the time of enrollment. It is the 
ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŘƛǎŎuss this with the faculty advisor and schedule course work that 
will remove the deficiency as early as possible.  

5. The student who is transferring credits to APSU is responsible for having copies of all original 
transcripts from previous institutions when mŜŜǘƛƴƎ ǿƛǘƘ ŀ ŦŀŎǳƭǘȅ ŀŘǾƛǎƻǊΦ Lǘ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 
responsibility to document and discuss course work taken at other institutions that may not 
ƘŀǾŜ ōŜŜƴ ƎƛǾŜƴ ǊƻǳǘƛƴŜ ǘǊŀƴǎŦŜǊ ŎǊŜŘƛǘ ōȅ ǘƘŜ hŦŦƛŎŜ ƻŦ ǘƘŜ wŜƎƛǎǘǊŀǊΦ Lǘ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 
responsibility to ask the faculty advisor to determine possible courses that may qualify for 
course substitutions based on available course descriptions of the originating institution. 

6. The student who has a low GPA and who began college course work, stopped out, and is 
returning to college is responsible for meeting with a faculty advisor to determine whether 
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the Fresh Start ƻǊ /!w9 tƻƭƛŎȅ ǎƘƻǳƭŘ ōŜ ŀǇǇƭƛŜŘΦ Lǘ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŜȄǇƭƻǊŜ 
the available options and determine the impact on his or her GPA at the time of his or her 
initial enrollment. 

7. The student is responsible for knowing the prerequisites required for each course in his or 
ƘŜǊ ƳŀƧƻǊΦ LƴŦƻǊƳŀǘƛƻƴ ŦƻǊ ǘƘƛǎ ƛǎ ŀǾŀƛƭŀōƭŜ ƛƴ ǘƘŜ ŎƻƭƭŜƎŜ ōǳƭƭŜǘƛƴΦ Lǘ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 
responsibility to use this information to schedule classes that meet the prerequisite criteria.  

8. The student is responsible for knowing the course rotations for his/her major and the courses 
routinely offered during the Summer term. Information for this is available from the office of 
the departmental major ƻǊ ǘƘŜ ŦŀŎǳƭǘȅ ŀŘǾƛǎƻǊΦ Lǘ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ǳǎŜ ǘƘƛǎ 
information to schedule classes that will follow the rotation. 

9. The student is responsible for developing ŀ ƎǊŀŘǳŀǘƛƻƴ ǇƭŀƴΦ Lǘ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ 
to discuss the viability of the graduation plan with the faculty advisor and revise as needed. It 
ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ǳǇŘŀǘŜ ǘƘŜ ƎǊŀŘǳŀǘƛƻƴ Ǉƭŀƴ ŜǾŜǊȅ ǘŜǊƳ ŀƴŘ ǘƻ ŎƻƴŦƛǊƳ Ƙƛǎ ƻǊ 
her progress with the degree evaluation and the faculty advisor. 

10. The student is responsible for monitoring his or her GPA and academic progress. Information 
about GPA requirements is available from the college bulletin or the departmental website. It 
ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŘƛǎŎǳǎǎ Dt! ƛǎǎǳŜǎ ǿƛǘƘ ǘƘŜ ŦŀŎǳƭǘȅ ŀŘǾƛǎƻǊΣ including options 
ŦƻǊ ǊŀƛǎƛƴƎ ǘƘŜ Dt! ŀƴŘ ǇƻǎǎƛōƭŜ ŀƭǘŜǊƴŀǘƛǾŜǎ ƛŦ ǘƘŜ Dt! ŎŀƴΩǘ ǊŜŀƭƛǎǘƛŎŀƭƭȅ ōŜ ƳŜǘΦ 

11. The student is responsible for knowing credit load requirements and GPA criteria for his or 
her scholarship and other financial aid. Information is provided to the student at the time his 
or her financial aid is awarded. It is the responsibility of the student to discuss this with the 
faculty advisor, who may suggest withdrawing from a class, and with the financial aid advisor, 
who can confirm compliance with financial aid regulations. 

12. The student is responsible for asking questions about graduate school goals that may 
influence course selection at the undergraduate level.  

13. The student is responsible for scheduling a preregistration appointment BEFORE requesting 
ŀƴ ŀƭǘŜǊƴŀǘŜ tLbΦ Lǘ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ Řƻ ǘƘƛǎ ŘǳǊƛƴƎ ǘƘŜ ŘŜǎƛƎƴŀǘŜŘ 
preregistration period when faculty advisors are available. 

14. The student is responsible for considering time commitments needed for course work, 
family, and job. ThŜ ŦŀŎǳƭǘȅ ŀŘǾƛǎƻǊ Ƴŀȅ ƘŜƭǇ ŎƭŀǊƛŦȅ ƎƻŀƭǎΣ ōǳǘ ƛǘ ƛǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ 
to base course selection on his or her ability to meet the time commitment necessary to be 
successful academically. 

15. The student who has an online major is responsible for knowing the processes of online 
advising. (Note: More information is needed on the process of online advising.)  

16. The student is responsible for seeking assistance from the Registration Help Desk in Ellington 
when a registration error occurs. 
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APPENDICES 

APPENDIX I 

ADVISING SURVEY REPORT, APSU, SPRING 2009 (SEE ATTACHED PDF FILE SEPARATE FROM THIS 

DOCUMENT) AND CORRELATION ANALYSIS 

Correlation Analysis 

 

 Notes 

 

Output Created 28-JAN-2010 14:06:57 

Comments   

Input Data P:\Office 
Projects\Assessment\Advising\Advi
sing Survey Spring 2009\Advising 
Survey Spring 2009.sav 

Filter <none> 

Weight <none> 

Split File <none> 

N of Rows in 
Working Data File 

1186 

Missing Value 
Handling 

Definition of Missing User-defined missing values are 
treated as missing. 

Cases Used Statistics for each pair of variables 
are based on all the cases with valid 
data for that pair. 

Syntax CORRELATIONS 

  /VARIABLES=Student1 Student2 
Student3 Student4 Student5 
Student6 Advisor1 

  Advisor2 Advisor3 Advisor4 
Advisor5 Advisor6 Advisor7 

  /PRINT=TWOTAIL NOSIG 

  /STATISTICS DESCRIPTIVES 

  /MISSING=PAIRWISE . 

 

Resources Elapsed Time 0:00:00.19 

 

 

[DataSet1] P: \ Office Projects \ Assessment \ Advising \ Advising Survey Spring 2009 \ Advising 

Survey Spring 2009.sav  
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 Descriptive Statistics 

 

  Mean 
Std. 

Deviation N 

I believe academic 
advisement is important 
in achieving academic 
progress. 

3.64 .663 1183 

I made an appointment 
with the academic 
advisor to whom I have 
been assigned and kept 
it. 

3.59 .893 1181 

I planned for my meeting 
with my academic 
advisor by preparing a 
tentative schedule of 
classes in which I 
thought I should enroll for 
the next semester/term. 

3.56 .875 1180 

I am aware of my degree 
requirements. 

3.79 .534 1183 

I keep track of my degree 
progress by using AP 
WEB for Students (AP 
Self Service.) 

3.59 .794 1179 

My progress toward a 
degree is consistent with 
the expectations of my 
academic goals. 

3.70 .616 1183 

My advisor had posted 
office hours and was 
available for an 
appointment during those 
hours. 

3.59 .847 1178 

My advisor showed 
concern about my future 
by reviewing my degree 
audit and discussing my 
schedule before 
providing me with my 
RUN and/or alternate 
PIN. 

3.38 1.010 1178 

My advisor knew my 
degree requirements or 
checked on those 
requirements. 

3.55 .856 1178 

My advisor was 
knowledgeable about 
university policies and 
requirements. 

3.58 .775 1181 
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My advisor answered my 
questions or offered to 
locate needed 
information. 

3.54 .884 1175 

My advisor encouraged 
me to come by if I have 
other questions or need 
additional help. 

3.49 .956 1180 

After meeting with my 
advisor, I understand 
what I need to do to 
complete the 
requirements for my 
degree. 

3.53 .889 1180 
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I believe 
academic 

advisement is 
important in 
achieving 
academic 
progress. 

I made an 
appointment 

with the 
academic 
advisor to 

whom I have 
been assigned 

and kept it. 

I planned for 
my meeting 

with my 
academic 
advisor by 
preparing a 

tentative 
schedule of 
classes in 

which I 
thought I 

should enroll 
for the next 

semester/term
. 

I am aware of 
my degree 

requirements. 

I keep track of 
my degree 
progress by 

using AP WEB 
for Students 

(AP Self 
Service.) 

My progress 
toward a 
degree is 

consistent with 
the 

expectations 
of my 

academic 
goals. 

My advisor 
had posted 
office hours 

and was 
available for 

an 
appointment 
during those 

hours. 

My advisor 
showed 

concern about 
my future by 
reviewing my 
degree audit 

and 
discussing my 

schedule 
before 

providing me 
with my RUN 

and/or 
alternate PIN. 

My advisor 
knew my 
degree 

requirements 
or checked on 

those 
requirements. 

My advisor 
was 

knowledgeab
le about 

university 
policies and 
requirements

. 

My advisor 
answered my 
questions or 

offered to 
locate needed 
information. 

My advisor 
encouraged 

me to come by 
if I have other 
questions or 

need 
additional 

help. 

After meeting 
with my 

advisor, I 
understand 

what I need to 
do to complete 

the 
requirements 

for my degree. 

I believe academic 
advisement is important 
in achieving academic 
progress. 

Pearson Correlation 1 .280(**) .260(**) .078(**) .131(**) .199(**) .174(**) .219(**) .201(**) .188(**) .173(**) .231(**) .169(**) 

Sig. (2-tailed)   .000 .000 .007 .000 .000 .000 .000 .000 .000 .000 .000 .000 

N 1183 1180 1179 1182 1178 1182 1177 1177 1177 1180 1174 1179 1179 

I made an appointment 
with the academic 
advisor to whom I have 
been assigned and kept 
it. 

Pearson Correlation .280(**) 1 .445(**) .178(**) .115(**) .151(**) .472(**) .426(**) .390(**) .298(**) .361(**) .362(**) .429(**) 

Sig. (2-tailed) .000   .000 .000 .000 .000 .000 .000 .000 .000 .000 .000 .000 

N 1180 1181 1178 1180 1176 1180 1175 1175 1175 1178 1172 1177 1177 

I planned for my meeting 
with my academic 
advisor by preparing a 
tentative schedule of 
classes in which I 
thought I should enroll for 
the next semester/term. 

Pearson Correlation .260(**) .445(**) 1 .202(**) .202(**) .209(**) .251(**) .239(**) .206(**) .150(**) .157(**) .177(**) .195(**) 

Sig. (2-tailed) .000 .000   .000 .000 .000 .000 .000 .000 .000 .000 .000 .000 

N 

1179 1178 1180 1179 1175 1179 1174 1174 1174 1178 1171 1176 1176 

I am aware of my degree 
requirements. 

Pearson Correlation .078(**) .178(**) .202(**) 1 .316(**) .364(**) .251(**) .193(**) .309(**) .282(**) .250(**) .233(**) .367(**) 

Sig. (2-tailed) .007 .000 .000   .000 .000 .000 .000 .000 .000 .000 .000 .000 

N 1182 1180 1179 1183 1178 1182 1177 1177 1177 1180 1174 1179 1179 

I keep track of my degree 
progress by using AP 
WEB for Students (AP 
Self Service.) 

Pearson Correlation .131(**) .115(**) .202(**) .316(**) 1 .344(**) .148(**) .104(**) .130(**) .136(**) .096(**) .137(**) .149(**) 

Sig. (2-tailed) .000 .000 .000 .000   .000 .000 .000 .000 .000 .001 .000 .000 

N 1178 1176 1175 1178 1179 1178 1173 1173 1173 1176 1170 1175 1175 

My progress toward a 
degree is consistent with 
the expectations of my 
academic goals. 

Pearson Correlation .199(**) .151(**) .209(**) .364(**) .344(**) 1 .225(**) .172(**) .191(**) .227(**) .187(**) .219(**) .252(**) 

Sig. (2-tailed) .000 .000 .000 .000 .000   .000 .000 .000 .000 .000 .000 .000 

N 1182 1180 1179 1182 1178 1183 1177 1177 1177 1180 1174 1179 1179 

 
 

Pearson Correlation .174(**) .472(**) .251(**) .251(**) .148(**) .225(**) 1 .534(**) .548(**) .480(**) .597(**) .579(**) .586(**) 

Sig. (2-tailed) .000 .000 .000 .000 .000 .000   .000 .000 .000 .000 .000 .000 
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My advisor had posted 
office hours and was 
available for an 
appointment during those 
hours. 

N 

1177 1175 1174 1177 1173 1177 1178 1174 1173 1176 1170 1175 1175 

My advisor showed 
concern about my future 
by reviewing my degree 
audit and discussing my 
schedule before 
providing me with my 
RUN and/or alternate 
PIN. 

Pearson Correlation .219(**) .426(**) .239(**) .193(**) .104(**) .172(**) .534(**) 1 .717(**) .606(**) .699(**) .667(**) .671(**) 

Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000   .000 .000 .000 .000 .000 

N 

1177 1175 1174 1177 1173 1177 1174 1178 1173 1176 1170 1175 1175 

My advisor knew my 
degree requirements or 
checked on those 
requirements. 

Pearson Correlation .201(**) .390(**) .206(**) .309(**) .130(**) .191(**) .548(**) .717(**) 1 .691(**) .731(**) .639(**) .728(**) 

Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000 .000   .000 .000 .000 .000 

N 1177 1175 1174 1177 1173 1177 1173 1173 1178 1176 1170 1175 1175 

My advisor was 
knowledgeable about 
university policies and 
requirements. 

Pearson Correlation .188(**) .298(**) .150(**) .282(**) .136(**) .227(**) .480(**) .606(**) .691(**) 1 .708(**) .608(**) .623(**) 

Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000 .000 .000   .000 .000 .000 

N 1180 1178 1178 1180 1176 1180 1176 1176 1176 1181 1173 1178 1178 

My advisor answered my 
questions or offered to 
locate needed 
information. 

Pearson Correlation .173(**) .361(**) .157(**) .250(**) .096(**) .187(**) .597(**) .699(**) .731(**) .708(**) 1 .763(**) .732(**) 

Sig. (2-tailed) .000 .000 .000 .000 .001 .000 .000 .000 .000 .000   .000 .000 

N 1174 1172 1171 1174 1170 1174 1170 1170 1170 1173 1175 1172 1172 

My advisor encouraged 
me to come by if I have 
other questions or need 
additional help. 

Pearson Correlation .231(**) .362(**) .177(**) .233(**) .137(**) .219(**) .579(**) .667(**) .639(**) .608(**) .763(**) 1 .695(**) 

Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000 .000 .000 .000 .000   .000 

N 1179 1177 1176 1179 1175 1179 1175 1175 1175 1178 1172 1180 1177 

After meeting with my 
advisor, I understand 
what I need to do to 
complete the 
requirements for my 
degree. 

Pearson Correlation .169(**) .429(**) .195(**) .367(**) .149(**) .252(**) .586(**) .671(**) .728(**) .623(**) .732(**) .695(**) 1 

Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000 .000 .000 .000 .000 .000   

N 
1179 1177 1176 1179 1175 1179 1175 1175 1175 1178 1172 1177 1180 

**  Correlation is significant at the 0.01 level (2-tailed). 
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APPENDIX II 

FACULTY ADVISING FEEDBACK REQUEST AND LETTER TO FACULTY 

Faculty Advising Feedback Survey 

 1. How many advisees do you advise on a regular basis? 
 

 
___Arts and Letters 
___Behavioral and Health Sciences 
___Business 
___Education 
___Graduate Studies 
___Science and Mathematics 
 

2. In which college do you advise? 
 

 3. How many years of experience do you have as an advisor? 
 

 4. How many advisees do you have in a typical semester? 
 

 5. What is the maximum number of advisees you think a faculty member can serve 
well? 
 

 6. How many days do you think the pre-registration advising period should last? 
 

YES NO 
7. Have you advised during Summer Welcome or a Summer Orientation? 

 

YES NO 
8. Have you advised students during the summer? 

 

YES NO 
9. Have you advised student who are not your official advisees? 

 

YES NO 
10. Would it help to have a cutoff date when students cannot change or enroll in 

classes? 
 

YES NO 
11. ²ƻǳƭŘ ƛǘ ƘŜƭǇ ǘƻ ŎƘŀǊƎŜ ŀ άƭŀǘŜ ǊŜƎƛǎǘǊŀǘƛƻƴ ŦŜŜέ ǘƻ ǎǘǳŘŜƴǘǎ ǿƘƻ ǿŀƴǘ ǘƻ ǇǊŜ-

register after official pre-registration? 
 

YES NO 
12. Did you know that all faculty receive three hours of release time for advising, 

scholarly and creative activities, and community service? 

YES NO 
13. Would you prefer to teach another class or do more committee work instead of 

advising? 

YES NO 
14. Are you in favor of evaluation of advising? 

 

YES NO 
15. How often during a semester do you typically meet with your advisees? 

 

YES NO 
16. During pre-registration, how many minutes do you typically spend with an 

advisee? 

YES NO 

17. Would you benefit from faculty led Self-Service Banner Training with emphasis on 
academic advising? 

 
 

 
___ Advising on the phone? 
 
___ Advising online? 
 
___ Advising in person? 

 
18. Of the time you devote to advising, what percentage do you spend: 
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19. How can students better prepare for their advising meeting with their advisor? 
 
 
 
 
 
 
 
 
 
 
 
 

20. What are the challenges you face when advising at APSU? 
 
 
 
 
 
 
 
 
 
 
 
 

21. What do you think we should recommend that might improve the advising process at APSU? 
 
 
 
 
 
 
 
 
 
 
 
 

22. Is there anything else you would like the Faculty Advising Committee to know ? 
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APPENDIX III 

DESCRIPTIVE RESULTS OF FACULTY FEEDBACK REQUEST 
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APPENDIX IV 

COMMON THEMES REPORTED BY ACADEMIC ADVISORS VIA SURVEY  

(NUMBER REPRESENTS NUMBER OF OCCURRENCES) 

52 ςstudent preparation: students should be more prepared by preparing a class schedule, look at their 
degree evaluation, use their four-year plan; lack of student interest 
12 ςtraining for advisors 
9 ςάBannerέ issues: degree evaluations, major/minor requirements, exclusion/inclusion of grades, 
substitutions. 
6 ςstudents changing schedules from what was planned in the advisement session 
6 ςpoor faculty advisors, incompetent, uninterested 
6 ςRŜƎƛǎǘǊŀǊΩǎ ƻŦŦƛŎŜ ŎǊƛǘƛŎƛǎƳΥ ǎǳōǎǘƛǘǳǘƛƻƴ ŦƻǊƳ ǇǊƻŎŜǎǎƛƴƎΣ ŘŜƎǊŜŜ ŜǾŀƭǳŀǘƛƻƴǎΣ άŎǳǎǘƻƳŜǊ-ǎŜǊǾƛŎŜέ ςtype 
issues 
4 ςŜƴǎǳǊŜ ŦŀŎǳƭǘȅ ƛƴ ƻŦŦƛŎŜ ŘǳǊƛƴƎ ƻŦŦƛŎŜ ƘƻǳǊǎ ǿƘŜƴ ƛǘΩǎ ǇǊŜǊŜƎƛǎǘǊŀǘƛƻƴ ǘƛƳŜ 
4 ςrevise APSU 1000: discuss degree evaluations, more days allotted to discuss advising 
4 ςcutoff dates: regulate admission right at start of classes 
4 ςalternate PIN security: students are receiving it from someone other than their advisors 
3 ςadvising center 
3 ςadvisor for all freshmen, sophomores; faculty advise only juniors, seniors 
3 ςcourse rotation: knowing what term certain upper-level courses will be offered 
3 ςreassign TLC based on good or poor advising skills 
2 ςadvising day(s): set aside a day or two for advising only, no classes, advisors in office for six hours 
2 ςevaluation of advisors by students 
2 ςcomplaints of walk-in students 

APPENDIX V 

CRITICAL PATHS FOR SUCCESSFUL DEGREE COMPLETION (E.G., ENGINEERING TECHNOLOGY) 

In general, the critical courses for this program are in the major, in math, and in physics.  Math and physics 

courses will take priority over engineering technology courses at certain times.  Also critical early on are the 

composition (especially ENGL 1010) and public speaking courses.  Other core requirements including History, 

Humanities and Fine Arts and the Social and Behavioral Sciences are all important but are not prerequisites for 

specific major requirements and can be taken at any time.   

Following is a list of courses that a student should have taken by the end of each year.  These are the critical 

courses on the path to completing the degree in the shortest period of time.  Failure to make this list does 

NOT make a course unimportant.   

All students will not complete every course on the critical path by the time shown.  Every student will not get 

to take ENGL 1010 in their first term.  Every student will not be prepared to enroll in the same MATH course at 

the same time in their academic career.  However, students should be advised and should attempt to finish 

these courses by the time shown.   

By the time students reach the third year of the degree program, they will need to select a concentration.  

Most students are taking courses to meet common degree requirements in the first and second year and do 

not need to select a concentration immediately.  Students should focus on common major requirements and 

avoid taking courses to meet concentration requirements until they have completed courses (ENGT 2000 

Manufacturing Processes I, ENGT 2010 DC Circuits, ENGT 2020 Robotics Fundamentals) that are required for 

all students and introduce each of our concentrations.   
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Sample schedules are given below for first year students on the main campus.  Students at the Fort Campbell 

campus should focus on the critical path courses during the fall and spring terms and take more general 

education core classes in the off-contract summer term when fewer major courses would be available.   

Making Progress ς What You Should Take When  

The First Year:  

By the end of your first year in the program, students should have completed the following courses: 

 APSU 1000 Liberal Arts and University Life 

 !ƴȅ wŜǉǳƛǊŜƳŜƴǘǎ ŦƻǊ ά9ƴƘŀƴŎŜŘέ /ƻǳǊǎŜ {ŜŎǘƛƻƴǎ   όȅƻǳ ǿƛƭƭ ƘŀǾŜ ōŜŜƴ ƴƻǘƛŦƛŜŘ ƛŦ ȅƻǳ ƴŜŜŘ ǘƻ ǘŀke 

one of these sections ς but ask your advisor to check just to make sure) 

 ENGT 1000 Introduction to Engineering and Engineering Technology, 

 ENGT 1020 Computer Aided Design, 

 MATH 1730 Precalculus OR ENGT 1200 Applied Math in Engineering Technology 

 ENGL 1010 English Composition 1, and 

 COMM 1010 Fundamentals of Public Speaking.   

Students have four years to get this degree, and do NOT need to be taking 3000 and 4000 level courses in the 

first year of the program.   

A first year student on the main campus should take courses as shown below.   As noted above, Fort Campbell 

students should focus on courses in math and in the major during the fall and spring terms, and should plan to 

take general university core courses in the summer.   

Fall Semester, 1st Year (Main Campus Student) 

 APSU 1000 

 A math course that meets degree requirements and is appropriate for the student 

 ENGT 1000 Intro to Engineering & Eng Tech 

 ENGT 1020 Computer Aided Design 

 ENGL 1010 English Comp 1 

 A general core course 

 16 credit hours 

Spring Semester, 1st Year 

 A math course that meets degree requirements and is appropriate for the student  

 One (or two)  1st or 2nd year level ENGT courses  

 ENGL 1020 English Comp 2 

 General Core Courses  

 15-18 credit hours 

The Second Year: 

By the end of your second year, students should have completed all of the courses listed for the first year 

and the following courses (NOT shown in order): 

 MATH 1810 Elements of Calculus OR ENGT 1400 Applied Calculus 

 MATH 1530 Elements of Statistics 

 ENGT 2000 Manufacturing Processes 1 
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 ENGT 2010 DC Circuits (ET 1030 DC Circuits may be used in place of ENGT 2010) 

 ENGT 2020 Robotic Fundamentals 

 ENGT 2030 AC Circuits (ET 1040 AC Circuits may be used in place of ENGT 2030) 

 ENGT 2730 Introduction to Solid Modeling 

 PHYS 2010/2011 College Physics 1 (lecture and lab) 

 PHYS 2020/2021 College Physics 2 (lecture and lab) 

 ENGL 1020 English Composition 2 

By the time students complete these courses, they should be ready to select a concentration.   

The Third and Fourth Years: 

At this level, the critical courses are those that meet upper division major core and concentration 

ǊŜǉǳƛǊŜƳŜƴǘǎΦ  ¢ƘŜ ŎǊƛǘƛŎŀƭ ǇŀǘƘ ǿƛƭƭ ŘŜǇŜƴŘ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƘƻƛŎŜ ƻŦ ŎƻƴŎŜƴǘǊŀǘƛƻƴΣ ŀƴŘ ǎǘǳŘŜƴǘǎ Ƴǳǎǘ ǿƻǊƪ 

closely with their advisors to select courses.  For advising, students will be assigned to the faculty member 

responsible for their concentration.  Most major courses at this level are only offered once a year and have 

prerequisites.  A student who has not completed the prerequisites for a required course will have to wait 

another year for that course.   

Math and physics courses are prerequisites for some upper division major core courses.  If these have not 

been completed by the start of the 3rd year, then they must be completed as soon as possible.    

In general, students should take a mix of upper division major core and concentration courses during each 

term.  Some upper division major core courses are prerequisites for some concentration courses.  Also, 

students should be using material from upper division core courses in their other classes.   

Electrical/Electronics Concentration 

Prior to taking any concentration courses, students in this area must have completed DC and AC circuits.  They 

must then complete the following course sequences: 

ENGT 3220 Electronics Fundamentals 1 Ą ENGT 3240 Electronics Fundamentals 2 

ENGT 3220 Digital Design 1 Ą ENGT 3250 Digital Design 2 Ą ENGT 3260 Microprocessors Ą ENGT 

4150 Programmable Logic Controls 

ENGT 3210 Communication Systems 1 Ą ENGT 4220 Communication Systems 2 

 

By the end of the 3rd year, students should have completed the course sequences in electronics fundamentals 

(ENGT 3220 Ą ENGT 3240) and digital electronic design (ENGT 3220 Ą ENGT 3250).  The electronics 

fundamentals courses are prerequisites for the communications systems sequence, and the digital design 

courses are prerequisites for microprocessors and programmable logic controls.   

 

One course ς ENGT 4200 Linear Electronics ς is the designated capstone course for this area and must be 

taken in the ǎǘǳŘŜƴǘΩǎ Ŧƛƴŀƭ ȅŜŀǊΦ  hǘƘŜǊ ǊŜǉǳƛǊŜŘ ŎƻǳǊǎŜǎ Ƴŀȅ ōŜ ǘŀƪŜƴ ƛƴ ŜƛǘƘŜǊ ǘƘŜ оrd or 4th year once the 

student has completed the necessary prerequisites.   

 

Electrical/Robotics Concentration 

Prior to taking any concentration courses in this area, students must have completed ENGT 2020 Robotics 

Fundamentals.  Both the DC circuits and manufacturing processes (ENGT 2000) courses are prerequisites for 

some courses in this area.   
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To complete the degree program, students in robotics must complete course sequences on digital electronic 

devices and on automated manufacturing (shown below):   

ENGT 3220 Digital Design 1 Ą ENGT 3250 Digital Design 2 Ą ENGT 3260 Microprocessors Ą ENGT 

4150 Programmable Logic Controls 

ENGT 3800 Computer Aided Manufacturing (CAM) Ą ENGT 4850 Computer Integrated Manufacturing 

(CIM) 

The digital electronics design sequence (ENGT 3220 Ą ENGT 3250) should be taken in the 3rd year.  The course 

in computer integrated manufacturing has been designated as the capstone course in this area and must be 

taken in the last year.  Students usually take the CAM and CIM courses in consecutive terms.  Other required 

courses may be taken in either the 3rd or 4th year when the student has completed the necessary 

prerequisites.     

Manufacturing Concentration 

Prior to taking concentration courses in this area, students must complete ENGT 2000 Manufacturing 

Processes 1.  Some courses also require ENGT 2020 Robotics Fundamentals as a prerequisite.   

Students in this area must complete course sequences in manufacturing processes concentrating on machines 

using computer numerical control (CNC), materials, and on automated manufacturing.  They must also 

complete a course in machine design; a major core course, ENGT 3020 Statics and Strength of Materials, is a 

prerequisite.  Students must complete two concentration courses on materials; the survey course on materials 

from the major core (ENGT 3000 Materials Science) is a prerequisite.  Also, students must take ENGT 3610 

Production Operations Management; MATH 1530 Statistics is a prerequisite for this course.  

Course Sequences: 

ENGT 3850 Manufacturing Processes 2 Ą ENGT 4810 Advanced Mfg. Processes 

ENGT 3800 Computer Aided Mfg. Ą ENGT 4850 Computer Integrated Mfg.   

ENGT 3000 Materials Science (core) Ą ENGT 3810 Plastics Mfg. and ENGT 3830 Metals Mfg. 

ENGT 3020 Statics & Strength of Materials (core) Ą ENGT 4800 Machine Design 

MATH 1530 Elements of Statistics (core) Ą ENGT 3610 Production Operations Management 

 

ENGT 3850 Manufacturing Processes 2, as well as ENGT 3000 Materials Science and ENGT 3020 Statics & 

Strength of Materials should be taken in the 3rd year.  MATH 1530 Elements of Statistics should be taken no 

later than the 3rd year.  Other courses can be taken in either the 3rd or 4th year when the student has 

completed the necessary prerequisites.  ENGT 4890 Manufacturing Capstone must be taken in the last year.   

 

Manufacturing/Robotics Concentration 

Prior to taking any concentration courses in this area, students must have completed ENGT 2020 Robotics 

Fundamentals.  Both the DC circuits and manufacturing processes (ENGT 2000) courses are prerequisites for 

some courses in this area.   

To complete the degree program, students in robotics must complete course sequences on digital electronic 

devices and on automated manufacturing (shown below):   
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ENGT 3220 Digital Design 1 Ą ENGT 3260 Microprocessors Ą ENGT 4150 Programmable Logic 

Controls 

ENGT 3800 Computer Aided Manufacturing (CAM) Ą ENGT 4850 Computer Integrated Manufacturing 

(CIM) 

Digital electronics design should be taken in the 3rd year.  The computer integrated manufacturing course has 

been designated as the capstone course in this area and must be taken in the last year.  Students usually take 

the CAM and CIM courses in consecutive terms.  Other required courses may be taken in either the 3rd or 4th 

year when the student has completed the necessary prerequisites.     
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APPENDIX VI 

COURSE PLANNING GUIDE AND COURSE OFFERINGS (E.G. FOR BBA IN BUSINESS WITH MANAGEMENT 

CONCENTRATION) 
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APPENDIX VII 

SOURCES OF ACADEMIC ADVISEMENT INFORMATION 

FACULTY HANDBOOK (2009-2010) PAGES 27, 41 AND 74 - 77 

 

 



Page 38 of 73 
 

                   

  



Page 39 of 73 
 

     

  



Page 40 of 73 
 

   

  



Page 41 of 73 
 

   

   



Page 42 of 73 
 

  APSU UNDERGRADUATE BULLETIN (2009-2010) PAGES 53 AND 231 
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  APSU UNDERGRADUATE BULLETIN (2008-2009) PAGES 53 AND 227  
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  APSU UNDERGRADUATE BULLETIN (2007-2008) PAGES 51 AND 225 
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 APSU UNDERGRADUATE BULLETIN (2006-2007) PAGES 18-19 
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 APSU UNDERGRADUATE BULLETIN (2005-2006) PAGE 16 

 












































