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Program Description: 

 In preparing students to teach both United States and World History and the Social 

Studies in middle school and high school, the History Education Program requires a broad 

background in the Social Studies, a major in History, and a concentration in Economics, 

Geography, or Political Science.  Completing introductory courses in Macroeconomics, World 

Geography, and American National Government grounds the teacher candidates in the Social 

Studies.  The History major consists of American History I and II; World History I and II; 

eighteen hours of upper division U.S. and World History courses; a middle school methods 

course; and a high school methods course.  In addition, teacher candidates in this program 

complete one concentration of at least six hours in directed Economics, Geography, or Political 

Science courses.  Candidates in this program also complete the Professional Education minor. 

 

Changes in Program: 

 During the Spring 2014 semester, the faculty of the Department of History and 

Philosophy voted to change the requirements for the History Major in order to improve their 

graduates’ research and writing skills and provide more effective assessment of their students’ 

academic progress.   These changes required corresponding changes in the History Education 7-

12 program in 2014.  Whereas History Education students were completing two Methods 



courses:  Teaching History in the Middle School (HIST 4410) and Teaching Social Studies in the 

Secondary Schools (HIST 4950), they could not complete the additional newly required 

Historical Methods course (HIST 2999) within their 120-hour program.  Consequently, the 

Middle School Methods course will be dropped and replaced by the new Historical Methods 

course in the History Education Program.  In addition to providing additional training in research 

and writing, the new Historical Methods course also will prepare students for the new Senior 

Capstone course HIST 4999, if they later choose to drop their Professional Education minor.   

Changes in content were made within the Methods courses HIST 4410 and HIST 

4950/5950 based upon the recommendations of the APSU History Education Program Review 

Committee.  These mainly address the deconstruction and development of objectives and 

activities related to the Common Core Standards that were adopted statewide.  These additions 

have been implemented within the Methods courses, but more in depth deconstruction and 

development will be implemented this year as students design and develop Common Core 

assignments and assessments. 

 

Program Strengths: 

 History Education candidates display their greatest strength in command of their content.  

The program directs students to complete broad upper division courses to provide the greatest 

coverage of History and to devote nine upper division hours of coursework to U.S. History and 

nine upper division hours to World History.  To prepare History majors for both the PRAXIS II 

and the ACAT Exams, the department continues to provide review sessions each semester.  The 

success of these measures is demonstrated by the high scores of History Education teacher 

candidates on the PRAXIS II Exam in World and U.S. History. The average score of the eight 

undergraduate licensees who took their World and U.S. History PRAXIS II Exam last year was 

155.9.  Only a score of 136 is required to pass the exam.  The MAT students scored an average 

of 173.2. 

   History Education students in 2013-2014 overall reported feeling “adequately” to “very 

prepared” (3.0-4 out of 4) to enter their profession with the Spring group feeling the best 

prepared.  History 4410 Teaching History in the Middle School and History 4950/5950 Teaching 

Social Studies in the Secondary Schools (high school level) methods courses emphasize 

developing teaching units; lesson planning and modification for diverse populations including 

English Language Learners; evaluating and assessing student learning; individualizing 

instruction; engaging students through a variety of teaching strategies; teaching critical thinking, 

reading in the Social Studies, and affective strategies; using technology to enhance instruction; 

and creating and managing the classroom environment.  Their Clinical Supervisors agree that 

these students are well prepared for professional positions. They awarded the Fall group 2.8 (out 

of 3) or higher scores in twenty-six elements of performance and the Spring group 2.8 or higher 

scores in twenty-eight elements of performance.   

Program Weaknesses: 



 Although History Education course requirements are well-balanced, access can affect 

individual students’ content preparation and performances on the PRAXIS II and ACAT 

Examinations.   Because of the limited number of historians in the Department of History and 

Philosophy, upper division courses recommended in the program are offered only once a year or 

every other year in a campus classroom.  Some are always available either online or in a campus 

classroom.  This situation frequently leaves History Education students little choice but to take 

other upper division courses which are narrower in scope than those recommended on the 

program guide.  For example, History 4750 American Economic History is highly recommended 

by the History Education Program Review Committee, but only one professor is qualified to 

teach the course, which he offers once a year in the Fall semester.  In compliance with 

Department policy based on principles of pedagogy, upper division course sections are limited in 

enrollment.  Consequently, not all History Education students are able to enroll in the course.  A 

different issue also affects students’ base knowledge of United States History.  Many non-

traditional History Education students completed their U.S. History survey courses years before 

they entered Austin Peay State University.  They have the opportunity to attend the History 

reviews faculty members offer each semester, but these sessions are held late in the afternoon 

when some of these students have to be at work. 

In their professional education preparation, History Education students continue to 

struggle with their use of assessment and planning instruction for diverse learners.  They need 

additional training and practice in developing all types of assessments.  They also need more 

experience in developing instruction and evaluation based upon a variety of assessments.  

Development of differentiated instruction for individual and diverse students also needs 

improvement.  The Fall group felt they needed more practice in developing instruction 

promoting higher order thinking and decision making.   

In response to such common needs among all Secondary Education students, the 

Secondary Education coordinators organized specialized seminars that are held on Friday 

mornings during the first half of the Residency I semester.  College of Education faculty provide 

specific enrichment sessions addressing assessment, planning instruction for diverse learners, 

and other areas, including edTPA.  Student teachers in 2014-2015 will have had the full benefit 

of this additional training and instruction.  

Sadly, a small number of History Education graduates choose NOT to complete their 

student teaching semester.  They seek alternate licensure for a variety of reasons:  financial 

needs, job offers (?!), and determination to graduate at a certain time.  Some of these are among 

the department’s best students, while others have weaker skills.   

 

Assessment of Candidates: 



 On an individual basis, the 2013-2014 History Education program completers generally 

reflect their strong performance overall.  All, but one, have GPAs over 3.0 and scored well above 

the passing score on the PRAXIS II Exam in World and U.S. History.  Only three scored below a 

composite of 500 on the ACAT Exam.  The student with the lowest GPA is far from the weakest; 

the GPA reflects old course work completed early in the student’s academic career and has no 

bearing on the student’s current performance.  This student received the highest score of 646 on 

the ACAT.  Clinical supervisors highly rated these History Education students and identified 

only five areas in which they scored below 2.60 on a 3.0 scale. 

History Education Program Completers 2013-2014 

     GPA   PRAXIS II  ACAT    Weak Areas 

1. 3.72   154 (136)  498   U.S. 1763-1820,  

                                                                                                                              Mod. Europe-

Present 

2. 3.24   137 (136)  501   U.S. 1820 to 1890 

3. 3.15   150 (136)  510   U.S. 1763- 1820,  

                  1890-1940 

4. 3.98   156 (136)  MAT    

5. 4.0    179 (136)  635   Early Modern Europe 

6. 3.11   157 (136)  527   Early Modern Europe 

7. 3.82   174 (136)  MAT   

8. 2.96   154 (136)  646   None 

9.   4.0    179 (136)  MAT    

10. 3.59   166 (136)  354   ALL BUT Early  

              Modern Europe 

11. 4.0    184 (136)  MAT 

12. 3.50   150 (136)  428   U.S. 1820-Present 

           

     

 History Education program completers in 2013-2014 overall reported feeling 

“adequately” to “very prepared” (3.0-4 out of 4) to enter their profession with a wide variation 

between the Fall and Spring completers.  While the Fall student teachers professed feeling 

adequate, the Spring students overwhelmingly reported feeling “very prepared” to begin their 

careers.  The students feel most competent in their abilities to develop and evaluate goals and 

objectives, demonstrate content knowledge, use classroom management, create a professional 

development plan, use technology, follow school policies, and demonstrate effective 

communication.  Their clinical teaching supervisors were pleased with their progress scoring 

them 2.8 (out of 3) or higher in twenty-four elements of performance with the Spring completers 



receiving several perfect scores.  Their highest achievement was in organizing lessons, 

incorporating multimedia and other resources, accurate content knowledge, overall professional 

demeanor and enthusiasm, appropriate language, taking action to improve performance, response 

to feedback, working effectively with classroom teacher, handling disruptions quickly and 

firmly, being caring and respectful, and being receptive to students’ interests and opinions.   

 When compared with the national average, History Education students’ edTPA 

Secondary portfolios scored on or above their peers’ scores with a few exceptions, but their 

Middle Childhood portfolio scores were far below their peers of the previous year.  In Middle 

School Secondary Social Studies, they scored below the national average in every area of 

performance except one, engaging students in learning.  On the Secondary History/Social Studies 

(high school) edTPA, History Education program completers scored above the national average 

in planning, using knowledge of students to inform teaching, identifying and supporting 

language demands, planning assessments, learning environment, engaging students in learning, 

subject specific pedagogy,  analyzing teaching effectiveness, and academic language demands.   

The Secondary History Education students clearly need additional training and practice in 

deepening student learning, analysis of student learning, providing feedback to guide learning, 

student use of feedback, and using assessment to inform instruction.  

Despite the student teachers’ good showing, both their clinical supervisors and the 

History Education candidates themselves recognized areas in their preparation needing 

improvement.  History Education program completers feel only “somewhat prepared” (2.67 -3.3 

out of 4) to develop goals and objectives addressing student needs; plan developmentally 

appropriate learning experiences that connect to real life;  matching goals and objectives, 

strategies, and assessments to student needs; encourage higher order and critical thinking; use 

multiple explanations and connect concepts to students’ prior understandings; engaging students 

in higher order and creative thinking and problem solving; link learning to students’ background; 

organize group and independent work; use assessment strategies to make instructional decisions, 

interpret assessment data and use it for instruction and evaluation, collaborate with colleagues; 

use effective classroom management; modify lessons for diverse students; organize records, 

demonstrate understanding of communication, and communicate student status and progress.   

Their clinical evaluations indicate they need additional training and practice in balanced 

questioning, teaching creative thinking, differentiating instruction, planning for diverse learners, 

and use of student achievement data to inform instruction.   

These students’ mixed performance could be seen in their edTPA portfolios.  On the 

Middle Childhood Social Studies edTPA, the History Education students’ scores were critically 

low in providing feedback, student use of feedback, and analyzing students’ language use and 

subject-specific learning.  In these students’ defense, they had never seen or followed the Middle 

Childhood Handbook before, and their instructor in HIST 4410 gave them no instruction in 

edTPA.  The Middle Childhood edTPA requires tying instructional strategies and decisions to 

specific child development principles that are not taught to Secondary Education students. 



Consequently, they should not be required to perform in an area outside of their expertise.  The 

Secondary (high school) History Education students demonstrated in their portfolios need of 

additional training and practice in deepening student learning, analysis of student learning, 

providing feedback to guide learning, student use of feedback, and using assessment to inform 

instruction.  

 Although the majority of History Education students demonstrate high levels of both 

academic and professional achievement, some continue to stumble at the Milestone II mark.  One 

student failed the Interview this past year, but the problem continues to be in students failing to 

pass the PRAXIS I Exam (now CASE), which catches weaknesses in their basic educational 

preparation, or failing to reach the 2.75 GPA required.  Female and minority students are more 

likely to be found lacking in their reading, writing, and math skills.  Consequently, History 

Education program completers tend to be Anglo-American males, although the number of female 

students and Hispanics are increasing.  Financial difficulties often prevent students from taking 

the PRAXIS I Exam, although they are regularly referred to Work Force Essentials for help in 

this area.  Many History Education students are non-traditional; they have spent years in the 

military, in the workplace, or at home with small children.  Some suffer from their poor 

academic performance when they first entered the university, despite their fine work done in 

their upper division History, Education, and concentration courses.  APSU’s Care and Fresh Start 

programs are not able to help every student.  The Department of History and Philosophy 

continues to study these students’ circumstances and records to discover how the department can 

assist them in in achieving their academic goals. 

 The Department of History and Philosophy is proud of the performance of their History 

Education program completers.  There is overwhelming evidence indicating that they are well 

qualified beginning professionals demonstrating strength in content knowledge and in their 

professional skills.    Nevertheless, the department continually strives to increase the caliber of 

their graduates.  The Methods course instructor will incorporate more practice and demonstration 

of modeling, varieties of thinking, creative thinking, varied and high quality questioning, 

differentiated instruction, modifications for diverse learners, use of data to design instruction, 

and development of Common Core assignments and assessments.  The department continues to 

request additional faculty lines to broaden and increase course offerings, but Academic Affairs 

weighs personnel needs across the university and determines how additional faculty lines will be 

allocated.  The Department of History and Philosophy is seeking to recruit more female and 

minority students and to develop more effective support measures ensuring these students’ 

academic success. 

Assessment of Program Operations: 

 With strong support from the Department of History and Philosophy, the History 

Education Program provides teacher candidates with effective and supportive advisement; broad 

yet analytical content preparation; and focused Social Studies skill development. Advisement has 



been consolidated into the hands of the Secondary Social Studies Coordinator to eliminate 

communication gaps and to ensure each History Education student receives “up-to-the-minute” 

effective advisement.  History Education students choose among sixteen broad upper division 

United States History courses and sixteen broad upper division World History courses with their 

advisor’s guidance in deciding which will best fulfill the individual teacher candidate’s career 

goals.  The department supports the program by offering highly recommended courses, such as 

Modern Europe, each academic year, either online or on campus.  One of the required methods 

courses is offered each semester as part of the Residency I Secondary Block.  

 Direct student feedback is quite positive.  Secondary school personnel also praise the 

preparation of our teacher candidates as do their clinical supervisors.    

Summary of Proposed Changes: 

In consultation with the History Education Program Review Committee, who are 

practicing professional educators in the field, the Department of History and Philosophy is 

moving to incorporate the following recommendations: 

1. Drop HIST 4410 Teaching History in the Middle School (3) 

2. Add HIST 2999 Historical Methods (3) 

3. Greater emphasis in the Methods courses  

a. on identified areas of weakness, i.e. assessment, planning for diverse 

learners… 

b. on deconstruction and development of objectives, activities, and assessments 

related to the Common Core Standards 

c. on teaching analytic thinking and writing 

 

4. Add HIST 48XX The Cold War (3) to the recommended U.S. History course list in 

the program guide upon approval of the College of Arts and Letters Curriculum 

Committee, the Teacher Education Council, and the Academic Council 

5. Consider development of an undergraduate course on the Middle East since 1948 to 

be included in the World History upper division course list (This would require 

adding a new faculty member trained in this area.) 

6. Add GEOG 4200 Historical Resources Management and GIS (3) to the upper division 

choices in the Geography concentration in the program guide upon approval of the 

College of Arts and Letters Curriculum Committee, the Teacher Education Council, 

and the Academic Council 

7. Add POLS 3190 Russian Politics and Government (3) to the upper division choices in 

the Political Science concentration in the program guide upon approval of the College 

of Arts and Letters Curriculum Committee, the Teacher Education Council, and the 

Academic Council  



Assessment System: 

 Data provided by the College of Education is very useful in assessing the effectiveness of 

the History Education program.  The surveys of program completers and their university 

supervisors especially reveal significant areas of strength and weakness that the department can 

address.  The high scores given by classroom mentor teachers provide good evidence that 

History Education students are ready to conduct real classrooms and fulfill the duties and 

responsibilities of professional educators. 

 

 


