
2008-2009 Annual Program Review 

Instructional Technology Program  
 

The following is based on data from the 2008-2009 school year presented at the APSU 

College of Education Data Retreat in August of 2008. The findings were reviewed by Dr. 

Donald D. Luck, Professor of Education, Dr. Anne Wall, Associate Professor of 

Education and Dr. Joseph Jerles, Assistant Professor of Education. 

     

 Data findings were notable only in the fact there were no outstanding deficiencies or 

problems indicated. Student performance as measured by portfolio evaluation were good 

with no area indicating a specific problem. The survey of Middle School Principal's on 

performance of professional personnel rated their use of technology as the highest score. 

We see no need for changes in the program based on these findings.      

    Program changes may be required to insure compliance with NCATE accreditation 

standards. NCATE Professional Standards state-      

   Field experiences and clinical practice are integral program components for the 

initial and advanced preparation of teacher candidates and candidates for other 

professional school roles. They provide the opportunity for candidates to develop 

the knowledge, skills, and professional dispositions in the unit’s conceptual 

framework in a variety of settings appropriate to the content and level of their 

program. Designed and sequenced well, field experiences and clinical practice 

help candidates develop the competence necessary to begin or continue careers as 

teachers or other school professionals. Student teaching or an internship is the 

culminating experience for teacher candidates at the baccalaureate level. 

Internships at the postbaccalaureate or master’s level are often integrated with 

coursework throughout the program. Candidates preparing for new roles such as 

special education teachers or principals or school psychologists at the graduate 

level are expected by their profession to complete internships as part of their 

preparation programs.     

 

    Licensed teachers who are continuing their education in advanced programs are 

expected to complete structured field experiences in settings that (1) deepen their 

understanding of the knowledge, skills, and professional dispositions that foster 

student learning and (2) broaden their ability to apply this knowledge and these 

skills and professional dispositions so that they are able to help all students learn. 

These structured field experiences can take place in multiple settings such as 

neighboring schools or school districts, day care centers and after-school 

programs, alternate youth centers, or in the schools and classrooms in which the 

candidates work. 

     

    Candidates preparing for other professional roles in schools are also expected 

to complete field experiences and clinical practice. The field experiences should 

introduce candidates to the various responsibilities of the roles for which they are 



preparing and help candidates meet expectations in the standards of the respective 

professional organizations. Both field experiences and clinical practice for these 

candidates can take place in settings such as neighboring schools or school 

districts, day care centers and after-school programs, alternate youth centers, or in 

the schools and classrooms in which the candidates work. The clinical experience 

should allow candidates to assume the roles for which they are preparing under 

the supervision of clinical faculty. 

  

   Field experiences and clinical practice are characterized by collaboration, 

accountability, and an environment and practices associated with professional 

learning. Field experiences represent a variety of early and ongoing school-based 

opportunities in which candidates may observe, assist, tutor, instruct, participate 

in service learning projects, or conduct applied research. Clinical practice includes 

student teaching and internships that provide candidates with experiences that 

allow for full immersion in the learning community so that candidates are able to 

demonstrate proficiencies in the professional roles for which they are preparing. 

Clinical practice provides opportunities for candidates to interact with students’ 

families and communities in ways that support student learning. Clinical practice 

provides for candidates’ use of information technology to support teaching, 

learning, and other professional responsibilities. 

 

    The unit and school partners collaboratively design and implement field 

experiences and clinical practice,are characterized by collaboration, 

accountability, and an environment and practices associated with professional 

learning. Field experiences represent a variety of early and ongoing school-based 

opportunities in which candidates may observe, assist, tutor, instruct, participate 

in service learning projects, or conduct applied research. Clinical practice includes 

student teaching and internships that provide candidates with experiences that 

allow for full immersion in the learning community so that candidates are able to 

demonstrate proficiencies in the professional roles for which they are preparing. 

Clinical practice provides opportunities for candidates to interact with students’ 

families and communities in ways that support student learning. Clinical practice 

provides for candidates’ use of information technology to support teaching, 

learning, and other professional responsibilities. 

 

    The unit and school partners collaboratively design and implement field 

experiences and clinical practice, including the assessment of candidate 

performance. School and university faculty share the responsibility for candidate 

learning. The partners share and integrate resources and expertise to create roles 

and structures that support and create opportunities for candidates to learn. The 

partners select and prepare clinical faculty to mentor and supervise teacher 

candidates. 

 

    Accountability for clinical practice includes (1) the application of both entry 

and exit requirements for candidates; (2) candidates’ demonstration of content, 

pedagogical, and professional knowledge aligned with standards; (3) candidates’ 



demonstration of proficiencies in early field experiences; (4) candidates’ 

application of the skills, knowledge, and professional dispositions defined by the 

unit in its conceptual framework, including the capacity to have a positive effect 

on P–12 student learning; and (5) candidates’ demonstration of skills for working 

with colleagues, parents and families, and communities. The unit and its school 

partners use diverse assessment approaches to evaluate candidates. 

 

    Candidates are expected to study and practice in settings that include diverse 

populations, students with exceptionalities, and students of different ages. They 

are placed in clinical settings at grade levels and in the subjects or school roles 

(e.g., counselor) for which they are preparing. Candidate learning is integrated 

into the clinical setting. Scheduling, use of time, and resources support clinical 

faculty and allow candidates to participate as teachers, professional educators, and 

learners in the school setting.  

 

* Professional Standard for the Accreditation of Teacher Preparation Institutions, page 

32  

    Additionally, Dr. Antoinette Mitchell of NCATE stated in her presentation, Advanced 

Level Programs and NCATE Unit Review, at the September, 2009 NCATE Accreditation 

Accountability & Quality Conference -  

 All programs are expected to have field experiences early in the program  

 Most advanced level programs are expected to have a clinical experience  

 Field experience can occur in a teacher's own classroom  

    Based on these requirements, discussion was held on a change to the IT program with 

the requirement of a field experience. The field experience or practicum would take place 

early in the program and acquaint the student with the field work done by IT 

professionals. It would be a one hour class required for passage of Milestone II. The 

experience would require the student to find and work with an instructional technologist, 

trainer or teacher demonstrating superior use of technology.   Key to this would be 

working "with" the identified person. A specific, yet undefined, number of hours would 

have to be documented perhaps in the form of a blog reflecting on what they had done.   

    This would mean the program would have both an early field experience in the form of 

a one hour practicum and a clinical experience, the capstone project. Space would be 

made in the 30 hour program by dropping the number of hours for the capstone course to 

two hours. Further thought and discussion is needed before a change should be made.  

 

 

 

 

 


