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Relevant Data Available for This Report 

 

 Exit Data from Clinical Teaching Disaggregated by Area Fall 2008 

 Exit Data from Clinical Teaching Disaggregated by Area Spring 2009 

 Milestone II Review by Program Fall 2008 

 Milestone II Review by Program Spring 2009 

 Analysis of Milestone IV Portfolio Review Fall 2008-Spring 2009 

 ETS Results Statistics For Those Earning Initial License Fall 2008-2009 

 Licenses Awarded 2008-2009 

 

Program Description: 

 

The grades 4-8 concentration, within the Integrative Studies major in the School of Education 

requires the completion of 125-127 credit hours of course work. The middle grade major 

includes 45-47 credit hours and the choice of one cognate from mathematics, social studies, 

science, or literacy/English. The professional education minor requires 23 credit hours of study. 

The course load for the cognates varies from 45 to 47 credits, explaining the range in credit hours 

required for the major.  

 

The course, Middle School Methods, Curriculum and Philosophy (EDUC 4090), is a requirement 

and it is now offered annually during the fall semester. The majority of the students in this report 

were able to take the course in spring or fall. Math 4100 and Math 5200 and RDG 4040, courses 

required for the 4-8 majors are they are also only offered in fall. 

 

Among the general requirements for this concentration are: 

 GPA of 3.0 in the major 

 Appropriate dispositions  

 Satisfactory completion of 100 hours of field experience prior to student teaching  

 A reflective portfolio of relevant work, which is evaluated by faculty at four milestones 

in the program.  
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Teacher candidates, to be licensed, must have graduated from the program and achieved a 

passing score (150) on the PRAXIS PLT for Grades 4-8, in addition to other testing 

requirements, including Reading across the Content Area (Passing score 151). The PRAXIS PLT 

for Grades 4-8 includes specific questions from the fields of social studies, science, mathematics 

and English/language arts.  

 

I. Assessment of Candidates: 
 

Sixteen grades 4-8 candidates completed Milestone II. At the Milestone IV, the data is not 

available, but three students secured initial licenses for grades 4-8. 

 

Of these teacher candidates, all successfully passed the PRAXIS Middle School Content 

Knowledge Test; however, one candidate required two attempts. All successfully passed on the 

Reading across the Curriculum PRAXIS test the first time. 

 

Principals responded to a survey about the performance of APSU recent (within five years) 

graduates currently teaching in their schools. In general, the middle school group received the 

same or slightly higher marks than elementary and high school teachers in most categories of the 

evaluation document. The skills were rated on a scale of 3 (very satisfied) to 1 (not satisfied), 

Areas of strength were rated 3. Areas of relative weakness rated 2.5. Among the grade  4-8 

teachers, there were no skills rated lower than 2.5. 

 

Areas of particular strength (rating = 3) were: 

 Establishing instructional goals 

 Evaluating how to achieve goals by planning learning experiences that are 

developmentally appropriate 

 Designing instruction that addresses the individual needs 

 Using assessment strategies, instruments and information appropriate to the learning 

expectations 

 Using a range of strategies to create a learning community where students are encouraged 

to assume responsibility 

 Using classroom management techniques that foster self-discipline 

 Demonstrating productive team leadership and team membership skills 

 Communicating student achievement appropriate to the audience 

 Reflecting on teaching practice 

 

The weaker areas (rating = 2.5) were: 

 Demonstrating a thorough understanding of content knowledge 

 Implementing appropriate teaching and learning strategies to engage students in active 

learning opportunities 

 Linking learning to students prior knowledge, experiences and students’ cultural 

backgrounds 
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 Maintenance of accurate and up-to-date records 

 Using correct grammar and organizing information logically 

 Using technology to enhance both teaching and professional performance 

 

The students included seven females, of whom one was African American, four were white and 

two were listed as “other.” There were no males.  

 

Data was not available to describe the distribution of cognates among the group of seven middle 

school Milestone II completers.  

 

Anecdotal comments from recent graduates were included in the 2008-09 report and addressed.  

 

Specifically, the comments included the following: 

 

 *Provide course work in reading more relevant to middle school. RDG 4040: Reading in 

the Content Area has been added. 

 *Teacher-candidates should be required to pass all PRAXIS test prior to student teaching. 

Implemented 2009-10 

 *A single faculty representative knowledgeable about the requirements for completion 

should advise all middle school teacher-candidates. Implemented 

 *Include guest speakers from the local school districts to give needed information not 

available to faculty. Implemented 

 Provide practical information such as the need to manage time in the classroom. New 

teachers are unaware of the management routines that need to be repeated as classes 

repeat each period. 

 Accumulate a LISTSERV of all teacher-candidates to keep them informed about graduate 

school and other professional development opportunities or promote their opportunities in 

the school district newsletters, etc. Not implemented, but the APSU email will now be 

maintained and this will provide a vehicle for contact. 

 Keep the Library Resource Center (LRC) available after 4:30 PM. Implemented with 

move of LRC resources to the Library  

 

Anecdotal comments from recent graduates in 2008-09 are as follows: 

 

 More courses need to be made available for middle school programs and more emphasis 

on teaching writing/language arts. 

 Students wish they had a sense of belonging. The 4-8 students are a small minority in the 

College of Education. 

 

Proposed Short Term Actions: 

 

While there was a 100% completion for this cohort, it is a small cohort. The College could 

examine the direction the program should take and consider either actively recruiting more 
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students or eliminating the program. Efforts to develop a sense of community among the students 

could be undertaken. 

 

The proposed short-term actions related to data collection include: 

 

 Update faculty of the specific differences between 4-8 and K-6 curriculum requirements 

so there is a more universal understanding of the philosophy and requirements of the 

program; 

 Separate the Blocks for 4-8 and K-6 students; 

 Code and summarize the portfolio evaluations of 4-8 students; 

 Code and sort field-experience teacher evaluations for 4-8 students; 

 Plan more courses specifically addressing 4-8 majors; and,  

 Provide events tailored to the middle school program. 

 

In addition to the above actions it is proposed that, on the surveys to graduates and on the survey 

of principals, we should include items that ask respondents to identify the undergraduate 

concentration. They should be asked if they are teaching classes outside the area of licensure 

and/or outside the cognate and if they are teaching with an endorsement to the license or if they 

were originally licensed for middle school teaching. This was also proposed in a previous report. 

 

Proposed Longer-Term Actions: 

 

In the longer-term, we should seek explicit feedback from these students on their early 

experiences in the middle school classroom and ask for recommendations. During EDUC 4090, 

for instance, the opportunity for the establishment of a learning community is developed, and it 

would be interesting to learn if that community is sustained during the novice stage of the 

professional life of this cohort. This was also proposed in the 2008-2009 report. 

 

In the realm of what we can do soon to address those areas that should be strengthened, the 

following is suggested: 

 Develop a LISTSERV of all 4-8 candidates for efficient maintenance of contacts 

 Provide information about graduate school and professional development opportunities. 

 Encourage more students to pursue the 4-8 license or require 7-12 students to add EDUC 

4090 to their curriculum. 

 

II. Assessment of Program Operations 

 

Included in program operations are the courses, the field experience, and the evaluation systems.  

 

Courses: 

 

The option of providing specific courses for secondary teacher-candidates, especially 4-8 

concentrators should be continuously monitored and developed. The specialized courses should 
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be parallel to those designed for the K-6 concentration, but with content and activities more 

relevant to the 4-8 grades’ needs.  

 

Data Collection: 

 

Some middle school teacher candidates were not identified correctly in the records, so it is 

suggested that the coding of surveys and evaluations be checked to enable sorting for analysis of 

just the 4-8 concentration. 

 

Field Experience:  

 

Placing students has been challenging due incongruity in university and K-12 calendars, public 

school testing schedules, and our need to place students rather late in the semester. Each 

semester, depending upon the relative number of K-6 and 4-8 licensure students, and their 

cognates, there are varying needs for placements. However, all the middle school teacher 

candidates  in this cohort were placed in the desired cognate in middle school. 

 

A substantial amount of data is collected that would permit a more detailed analysis of strengths 

and weaknesses of the grade 4-8 program operations. More disaggregation of data to reveal 

details about the 4-8 graduates or undergraduates would be helpful.  

 

As with the proposed short-term actions recommended in the section I of this report, assessment 

of program operations will be improved with availability of the following data sources: 

 

 Survey of students immediately following the field experience; 

 Mapping the Block II curriculum in the context of the total curriculum; 

 Analysis of cooperating teacher evaluations of our teacher-candidates; and, 

 Coding and sorting the grades 4-8 Milestone III portfolio analyses. 

 

With the data, courses in the middle school program will be easier to analyze.  

 

Longer term, the consideration of a separate and parallel middle school program of study, with 

methods courses tied to the disciplines assessed by the PLT 146, should be considered (perhaps 

combined with the secondary program). If this is not an option, the 4-8 program should be 

eliminated in favor of strengthening the K-6 and 7-12 programs. 

 

Assessment Systems: 

 

The assessment system can be enhanced in the ways described in the next section.  

 

III. Assessment System 
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As discussed in sections I and II, quite a substantial amount of data is collected that would permit 

a more detailed analysis of strengths and weaknesses of the grade 4-8 students, graduates and 

program. In addition, new questions might be added. 

 

The proposed short-term actions include: 

 

 Coding and sorting the portfolio evaluations of those students declaring the Grades 4-8 

concentration; 

 Coding and sorting field-experience teacher-evaluations; 

 Retrieving and summarizing PRAXIS subtests and GPA data for those with the 4-8 

concentration should be considered. 

 

The survey of graduates might question if the alumnus has added a middle school endorsement 

to an elementary certificate, and, if so, reasons for the decision to teach at       grades 4-8 level. 

They might also be asked why they did not pursue this as part of the undergraduate program. For 

instance, are we adequately promoting the program, were the opportunities for field experience 

at middle level delivered in a timely manner, or are we advising candidates to investigate the 

program? 

 

Enrollment in the middle school concentration is low, while the need for middle school teachers 

is consistently high. The current class for EDUC 4090/5090 is at sixteen students. Ways to 

increase enrollment should be explored.  

 

Some suggestions include:  

 Partnering with local middle schools to provide more information about the middle 

school experience,  

 Providing field placement in middle school earlier in the undergraduate program, 

 Seeking and providing scholarships, and  

 Converting some aspects of the program to online opportunities. 

 

Summary 

In summary, there was one-hundred-percent completion rate in this cohort and it appears that all 

have been successfully placed in a middle school positions. A great deal of data has been 

collected; in the short-term we are using the data to analyze strengths and areas needing 

improvement. We are streamlining the data collection to ensure we can identify categories and 

sort to retrieve more of the data useful for improving the program. There are longer-term 

recommendations that should be considered by the faculty, as there promises to be a continuing 

need for teachers to fill vacancies in middle school.  

 

Many recommendations made by graduates of the program were resolved this year and others are 

reflected in the 2009-10 academic year. Still others are under consideration. 
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The annual review process continues to aid us in providing a program that provides our students 

with the skills and understandings required for becoming middle school teachers.  

 


